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CHAPTER I 
THE PROBLEM 
Reading, writing and arithmetic, the "three R1 s 11 
of learning, have been the basis of elementary school 
instruction for so long that an advocate for the re-
moval of any one "R" would surely be regarded as some-
what of a phenomenon in our society today. However, 
were a new curriculum created, based upon present 
knowledge of pupil preferences, the middle "R", writing, 
would occupy a place of such little importance that its 
complete removal might easily be argued. 
1/ 
Joyce- and two colleagues recently surveyed the 
interests of 227 sixth graders in respect to written 
language. 2:'hey found that among the top ten subjects 
English ranked eighth in popularity, polling but a few 
more votes among the girls than boys. y 
Macbeth and McCarthy , in a similar study with 
sixth and seventh graders, found English in seventh, 
eighth and ninth places. They examined pupils' first 
'£/ 
Paul F. Joyce et al., "An Analysis of Preferences of 
Sixth Grade Elementary Pupils in the Field of Lang-
uage", Unpublished Master's Thesis, Boston University, 
School of Education, 1953, p.?O. 
Barksdale R. Macbeth and Daniel J. McCarthy, "An 
Evaluation of Pupil Preferences in Language Arts 
Activities in Grades Six and Seven," Unpllblished 
Master's Thesis, Boston University, School of Ed-
ucation, 1953, pp. 29-35. 
1 
choices and first three choices, separating the results 
according to sex. English was only slightly more pop-
ular among the girls. 
The implications of these studies are grave, to be 
sure, but even more serious are the implications under-
lying the fact that these conditions were known to 
11 
exist in 1937. It would seem that English had ac-
complished little toward its own vitalization during 
the intervening years. 
The need for real motivation of the language 
program is apparent. It shall be the ~tlrpose of this 
paper to investigate means of vitalizing this program 
for fifth graders with the hope that from it may come 
a set of materials challenging to the child. 
1/ Ethel E. Holmes, "School Subjects Preferred by 
Children," Department of Elementary School Principals, 
Sixteenth Yearbook, Washington D.C., N. _s.A., 1937, pp. 
336-344. 
2 
CHAPTER II 
RESEARCH FINDINGS 
The Fifth Grader 
1/ 
Ferebee- says of ·the elementary language program 
that it should "establish in the child confidence in 
his innate power and joy in using it," so that in the 
end the child "will find English, not an imposed pro-
gram of mental gymnastics, but a useful and satisfying 
instrument for revealing what he really thinks and 
feels." 
What does a fifth grader think about, however? y 
Isaacs says that this child is interested in 
biography, stories of travel, exploration. She says 
that the more intelligent boys are interested in 
mechanics and invention; the girls are interested in 
myth and legend. 
Ll Jersild notes that the imaginative ten year old 
has begun to become practical about his day dreaming. 
June D. Ferebee, "Learning Form Through Creative 
Expression," Elementary English 'l.eview (February 1950) 
27:78. 
'l:_/ Susan Isaacs, ~he Children \Ve Teach, University of 
London Press, Ltd., London, 1946, p. 136. 
Arthur T. Jersild, Child Develop~~nt and the 
Curriculum, Bureau of PublicJ.tions, Teachers 
Colurnbia University, Nev; Yorl-c, 1946, p. 121. 
College, 
3 
He cites the case of the ten year old boy who dreams 
not only of flying around the globe but also of 
where he is going to land for refueling and of how 
he is to receive his weather reports. 
A review of the study of child development done 
1/ 
at Ohio State University- reveals: 
"While children of this age level have 
a well-developed imagination, from 9 to 11 
imaginative play decreases, and interest in 
facts and realism increases." 
"They are passing from the symbolic 
stage into the realistic stage." 
"Children of this level are eager to ex-
tend their horizons intellectually as well as 
physically. They have a great interest in facts, 
and are interested in what things are made of 
and how they work in such fields as mechanics, 
science, and natural phenomena." 
"By 10, their desire for facts as well as 
their imagination find o~tlet in books of travel, 
stories of other lands, mechanics, and biography." 
There have been several studies of the inter-
2/ 
mediate grader's writing preferences. Viglione: in 
a study of pupil preferences in composition among 
fifth and sixth graders, found children of this age 
level most interested in writing about humorous sit-
uations, personal experiences, and imaginary situations. 
Faculty of the University School, How Children Develop, 
Collee;e of Education, Ohio State University, Columbus, 
Ohio, 1946, p.36. 
£/ Julie c. Viglione, "An Evaluation of Written Comp-
osition Interests Suggested by Five Language Series 
in Grades Five and Six," Unpublished l\laster•s Thesis, 
Boston University, School of Education, 1948, p.50. 
4 
1/ 
Joyce- and his colleagues found the following lessons 
to be those most preferred by sixth graders: 
1. Business letters (preferrea. equally, boys 
and girls) 
2. Choosing correct action words 
3. Forms and parts of letters 
2/ 
Macbeth and McCarthy~ working with sixth and seventh 
graders, found these lessons and activities preferred: 
1. Talking on the telephone 
2. Writing a letter to a friend 
3. Having a class newspaper 
4. Writing make-believe stories 
5. Making an English notebook 
d/ Stewart, in 1945, completed an extensive study 
regarding the types of assignments preferred by 
fourth, fifth and sixth graders. She was concerned 
with the five broad categories of assignment: reading, 
drawing, writing, construction,and talkin~. She 
found reading at the peak of its popularity in 
fifth grade; that boys liked reading slightly more 
than the girls; that fifth graders seemed to prefer 
multiple texts. However, construction and drawing 
took precedence over reading as desirable assign-
ments and writing fell to last place with the boys, 
next to last with the girls. Stewart concludes: 
1/ Joyce et al., op. cit. p. 71. 
Macbeth and McCarthy, op. cit. p. 85. 
Dorothy R. Stewart, "Children's Preferences in ~!:'ypes 
of Assignments," Unpublished Master's Thesis, Boston 
University, School of Education, 1945, pp. 37-79· 
5 
"Teachers may well plan writing assign-
ments that are more interesting and less 
complex in order to encourage more interest 
in the subject," 1/ 
Regarding group and individual assignments the 
study revealed that older children and children of 
higher intelligence seemed to prefer group work. 
Working in partners was preferred by slow learners 
and younger children, The older and more intelligent 
children also preferred self-directed teaching to 
teacher-directed teaching, 
Creative Vs. Functional Writing 
No student of language arts will pursue the 
subject at any length without meeting the term 
"creative writing," Creative writing is that 
2/ 
writing, according to Van Allen~ in which the 
"sources" lie "almost wholly within the individual." 
1.1 Conrad says that creative writing is an 
artistic activity. He stresses Van Allen's idea 
of the writing coming from "within" when he says: 
y 
~/ 
"In creative writing, as in the other 
arts, the student learns by giving forth 
rather than by taking in," 
Ibid, P• 79. 
R. Van Allen, "What is Creative Writing?" Elementary 
English Review (March 1948) 25:174-175. 
21 Lawrence H. Conrad, ·reaching Creative Writing, D. 
Appleton-Century Company, New York, 1937, P• 20. 
6 
However, this places a limitation upon the term 
"creative writing" for immediately it can be seen 
that there will be no more good creative writers 
than good artists or good musicians. 
1/ 
Sutton-Smith-
found in working with the top creative writers in his 
classes that after a time stimulation lagged and he 
was forced to introduce ideas from "without" in order 
to help them maintain the quality and productiveness 
of their writing. Were they, then, any less creative 
in their writing? 
Functional writing is that done with a specific 
purpose in mind. It may be heavily motivated. It 
is tied to subjects and materials outside the individ-
ual. But is it not to some extent creative? 
2/ 
Sterling- describes the view-point which this 
paper will reflect: 
y 
~/ 
"The language program is built on the 
theory that language is communication and that 
all speaking and writing are creative in the 
sense that they present an individual's own 
thinking." 
2/ Seeling says, "Writing is essentially thinKing ••• " 
B. Sutton-Smith, "Creative Writing: Writing What You 
Like and Liking What You Write," Elementary English 
Review (December 1953) 30:495-499. 
Edna L. Sterling, "Developing a Course of 
Language Arts," Elementary English Review 
1946} 23:167. 
Study in 
(April 
3/ Martha Seeling, "Child Growth in Organizing and Ex-
- pressing Ideas," Children Learn to Write, National 
Council of Teachers of English, Ann Arbor, 1944, P• 9. 
7 
An Atmosphere for Writing 
In a discussion of atmosphere and rapport 
1/ 
Strickland- makes the following statement: 
"The ability to express grows out of a 
sense of power and personal worth, a sense of 
having something to offer that will be of 
interest to others. It requires also suffic-
ient sense of security and of being accepted 
and wanted by others to give the child the 
confidence to put forth effort to express 
himself." 
The child must feel confidence in his own abilities 
and in the acceptability of his work if he is to 
begin to enjoy the writing experience. 
Appreciation is the key-note in building up 
and maintaining this atmosphere necessary to 
2/ 
creative work. Ferebee- helps build up this at-
mosphere by assuming that each piece of •~ork the 
21 
child does is his best for that time. Dawson 
recognizes the value of appreciation as she warns 
against ridicule as a sure stifler of creative energy. 
±I Randolph likes to praise the good qualities 
1/ Ruth Strickland, 'f'he Lan~uage Arts in the Elernentar; 
School, D. c. Heath and ompany, Boston, 1951, p. 2 3. 
5:.1 June D. Ferebee, "Story Writing with a Fifth 
Children Learn to Write, National Council of 
of ~nglish, Ann Arbor, 1944, p. 20. 
Grade," 
Teachers 
3/ Niildred A. Dawson, Teaching Langu.age in the Grades, 
- World Book Company, Yonkers-on-Hudson, 1951, pp. 250-
252. 
jj Ethel ivl. Randolph, "Comruon Sense in Teaching Writing," 
Elementary English Review (January 1951) 28:19-20. 
8 
of a child's writing before the entire class. This 
has had the two-fold advantage of a.) convincing the 
child that his work is worth-while and b,) of re-
inforcing the "relaxed, happy teacher-chi1d relation-
1/ 
ship," Stricxland- finds basic to any creative vvriting 
progra'll, 
The absence of fear regarding reception and the 
relaxation of teacher-pupil relationships and pu1,il-
pupil relationships within a classroom are powerful 
forces in the motivation of writing, 
The Differentiated Assignment 
~/ 
Durrell has pointed out that every child brings 
with him into the classroom different experiences 
which have "bred" different attitudes, Certainly it 
is known that these children bring different abilities 
and levels of intelligence to any task. For this 
reason Durrell says that the "individualization of 
assigmnents is highly important to the motivation of 
oral and written composition ••. " 
'!.'he following points have beEcn noted: 1.) there 
is a wide range of difference in regard to pupil pre-
ferences in types of assi§':n'Tlents, in preferences for 
y 
~I 
Stricldand, op. cit, pp. 239-240. 
Donald D. Darrell, "Caring for Individ-:tal and Group 
Jlieeds, II Teaching r.anguage in the Elementary School, 
Forty Third Yearbook of the I:ational Society for the 
Study of Education (Part II) Chicago, 1944, P.P• 103-106. 
9 
" 
l 
size of working groups, in preferences for texts; 2.) 
some children are more prone to "artistic" writing 
than others. Under these conditions one cannot hope 
to meet tne language needs of all children in flat 
standard.ized assignments. 
1/ 
Trabue- says that "creative" writing should not 
be required of all students nor any amount specified 
if requested. It is possible that other forms of 
writing should not be required of all students. It 
is possible that all students should not be taught 
identically in language any more than in reading or 
arithmetic. 
The Child's Purpose 
2/ 
In the Florida State Bulletin- this statement 
can be found regarding the teaching of language arts: 
"Expression through writing may be as 
natural and easy as through speech if - thei·e 
is a real purpose for writing, the pupil has 
something to say, and desires to write it." 
There is the implication that the child may find no 
reason for writing at all outside of the cold, hard 
fact that it is required. If that is so there can be 
'l:.l 
Issues in Language-Arts !Vi. R. Trabue~ 
Instruction, ' ~~~~~~~~~~~~~~~~~~+ School, Forty 
for the Study 
Pl'• 215-240. 
1944, 
Florida Department of Education, Ex~eriencing the 
Language Arts (Bulletin No. 34) TaL9.hassee, 1948, 
P• 130. 
10 
no cause to wonder at the low popularity ratings of 
written language. 
1/ 
Broening- insists that the child must find his 
~ purpose in writing for it to become meaningful 
to him. This is certainly sound argument for the 
differentiated assignment. It is even sound argu-
ment for an extra recess rather than a meaningless 
period of drudgery. This, then, is the challenge -
for the teacher to help the child find purpose in 
learning to write. 
The rewards will be great. 
2/ 
Ragland- tells us: 
"When children sense a genuine need for 
writing and are confident of their ability, 
they seize the opportunity." 
d/ The Florida educators tell teachers: 
"The more purposeful the situation in 
which a child is writing, the more eager he 
will be for guidance in how to spell, to 
punctuate, and to write grammatically." 
4/ 
And Dawson- firmly assures doubters that form and 
correctness of writing will come about as a result 
of the child's pride in his work. 
~I 
Angela !Vi. Broening, "Teachers• Methods in Language 
Instruction, 11 Teaching Language in the Elementary 
School, Forty Third Yearbook of the National Society 
for the Study of Education (Part II) Chicago, 1944, 
p. 147. 
Fannie J. Ragland, 11 Helping Children Learn to Write," 
Children Learn to Write, National Council of Teachers 
of English, Ann Arbor, 1944, P• 74. 
3/ Florida Department of Education, op. cit. p. 133. 
±I Dawson, op. cit. p. 253. 
11 
;: 
Ideas 
'l.'eachers say, "A sentence expresses a complete 
1/ 
thought." Bischoff- states that children "cannot 
create from or in a vacuum." Before the child is 
asked to write a sentence of any kind the teacher 
must be assured that the child's mind is not "in a 
vacuum," that he has a thought to express. It is 
idle to speak of teaching expression otherwise. 
Possibly the greatest source of ideas is the y 
child himself. Seeling believes that, "Every 
child somehow writes 'himself' into his composition ••• " y 
Clark concurs and has this to say for the personal 
approach to impersonal m&terial: 
"Even when writing on subjects which are 
normally impersonal, the children usually 
seemed to respond at greater length and with 
greater enthusiasm if they were urged and 
permitted to tell not only the facts but hoH 
they felt about the subject." 
"There is a certain life to writing when 
the pupil has identified himself with its con-
tents which cannot be found when he writes from 
a distance ••• " 
" ••• students responded more freely to 
situations which were highly personal." 
Nor can the role of imagination in the writing 
1/ Constance Bischoff, "Guidance in Creative Expression," 
Elementary English Review (December 1952) 29:462. 
Y Seeling, op. cit. p. 12. 
21 G~~ R. Clark, "Writing Situations to Which Children 
Respond," Elementary English Heview (March 1954) 31: 
153-155. 
12 
1/ 
experience be minimized, Ferebee- found that her 
children wrote much more freely when they had a 
character in mind for their stories and through 
this character were able to act and react as they 
pleased. 
2/ 
Jersild- finds that this imagination has a 
double value - that of helping the child to adjust 
to a world he cannot control and that of helping him 
to anticipate the future, He finds, too, that imag-
inary projects are most useful as a means of learning 
and are enhanced in direct proportion to the vivid-
ness of the imaginations of the children partici-
pating. 
3/ 
Messick- has gone so far as to call the "com-
bination of interest and imagination" the one upon 
which hangs "the key to the teaching of written 
composition." Certainly there are few who will 
4/ 
take issue with Disney- when he says: 
"Nothing is 
a child than the 
fo:J;mative years. 
more 
play 
The 
important in the life of 
of imagination during the 
exercise of his explorative 
1) Ferebee, "story Writing with a Fifth Grade," op, cit. 
pp 16-19. 
3/ Arthur T, Jersild, Child Psychology, Prentice-Hall, Inc., 
New York, 1947, pp. 420-423. 
2./ Iv\argaret K. Messick, "Enjoying Compositions," Elem-
entary English Review (January 1940) 17:25. 
±/Walt Disney, "Children Love Fantasy," The Instructor 
(January 1955) 64:42. 
13 
fancy in daydreaming is as necessary to healthy 
development as bread and milk, joyous physical 
activity, and parental affection." 
1/ 
Falk- made a study of difficulties which children 
encountered in letter writing. Her findings revealed 
that the biggest obstacle to this activity, a difficulty 
appearing twice as often as any other, was that of 
"not knowing what to write." She concludes: 
"From this study it is evident that we 
must give major emphasis to content, giving 
the child so many ideas for letters that he 
has the feeling of competence that will make 
him want to write." 
This seems to be the task teachers face in motivating 
all forms of writing. y 
Johnson believes that English is most vital when 
"motivated by interesting and significant subject 
matter of experience ••• " Certainly the most common 
subject matter of experience is that inherent in the 
3/ 
curriculum itself. In fac~ Smith- has warned that if 
the children are not stimulated to creative activity 
in conjunction with their learning that their increased 
use of books as sources of information will tend to 
1/ Ethel M. Fal.K:, "Letters to Enrieh Children's Experience," 
- Elementary English Review (March 1941) 18:80-81. 
2/ Roy Ivan Johnson, "This Thing Called Integration," 
- Elementary English Review (March 1939) 16:85, 
Dora V, Smith, "Growth in Language Power as Related to 
Child Development," Teaching Language in the Elementary 
School, Forty Third Yearbook of the National Society 
for the Study of Education (Part II) Chicago, 1944, p. 59, 
14 
become "mere verbalism." 
1/ 
Hildreth- writes: 
"Teaching language in conjunction with 
curriculum units and all phases of the daily 
program insures learning that is practical 
and realistic in contrast to the artificial 
exercises of formal language programs." 
2/ 
Gillett~ reporting on a correlation of com-
position with social studies at the third grade level, 
concluded that the field of social studies provided 
not only an opportunity for maintenance of skills and 
presentation of new ones but also "made imperative" 
the teaching of some higher grade skills. The 
"j/ 
Florida State Bulletin on language arts reports: 
"The present practi-ee of integrating all 
subject matter and instructional resources 
offers a child many unscheduled opportunities 
for writing individually or with a group. 
Evidence indicates that children in such sit-
uations grow from year to year not only in en-
joyment in writing, but also in the quality 
of their productions." 
If these authorities are correct - then there is 
a wealth of material at every teacher's fingertips 
through which language arts may profit. The children 
cannot suffer from a paucity of ideas when there are 
1/ Gertrude Hildreth, Learning the Three R1 s, Educational 
Publishers, Minneapolis-Nashville-Philadelphia, 1947, 
P• 52. 
~/ Norma Gillett, "A Correlated Curriculum in Composition 
and the Social Studies," Elementary English Review 
(March 1937) 14:86. 
21 Florida Department of Education, op. cit. p. 145. 
15 
so many so close by unless the teacher has failed to 
bring them forth, unless the teacher has failed to 
utilize the materials available, The matter of bring-
ing forth these ideas and motivating the child to put 
them on paper is the task which must be of chief 
concern, 
Stimulating Ideas 
Foremost among today•s methods for stimulating the 
flow of ideas is the discussion technique, This tech-
nique involves asking leading questions, bringing in 
the ideas of a large number of the group, elaborating 
and expanding ideas prior to writing, In recent years 
this technique has been reported as successful in 
11 ~/ leading professional magazines by Taylor, Seeling, 
2/ if .21 §./ 11 
Heffernan, Messick, Rothschild, Cooper, Marshall, 
1/ Clarissa W, Taylor, "Helping Children Learn to Write," 
Childhood Education (November 1949) 26:105-106. 
~I 
2/ 
Seeling, op. cit. p. 12. 
Helen Heffernan, "Sharing Experiences in the !\:1odern 
School," Elementary English Review (March 1939) 16: 
109-110, 
if Messick, op. cit. p, 26. 
2/ Alice E. Rothschild, "Talk - Then Yirite," Grade Teacher 
(December 1954) 72:24. 
§I Jane Cooper, "Creative Writing as an Emotional Outlet," 
Elementary English Review (January 1951) 28:22-23. 
11 Sydelle Marshall, "Children Write," Grade Teacher 
(January 1955) 72:62. 
16 
1/ 2/ 
Struthers-;- aYJ.d Jensen: 
However, possibly the most valid evidence of the 
success of a discussion-questioning techni(;ue cones 
from t1~o ctlldies done at Boston University in 1950. 
3/ 
The first was done by Wallace: He used the qllestion-
ing technique not only as a means of thought sti:rm-
lation but as an outlining techniqlle, a way of helf-
ing the student to formulate his ideas. He found that 
there were gains by the experimental group in number 
of ideas rresent after they had been exposed to this 
method of teaching, 
4/ 
The second study was done by Brownrigg: She, 
too, worked with questioning and discussion and 
practice in outlining. She, too, found that comp-
ositions by the experimental group were richer in 
number of ideas present, 
In two earlier studies at Boston University the 
1J Bleanor M. Struthers, "The Second R," Grade q•eacher 
(January 1955) 72:79. 
2/ Anna c. Jensen, "Composition Can Be Interesting,'' 
- Elementary English ~1eview (!Vi&y 1948) 25:312-319. 
21 Michael F. Wallace, "An Evaluatio~'l of Exercises in 
Cor.1posi tion Planning," Unpllblished master's Thesis, 
Boston University, School of Education, 1950. 
.4/ Helen R. BroV':nrigg, "An Evaluation of Exercises in 
Written Composition Planning," Unpublished lviaster' s 
Thesis, Bot:ton Universit~-. Sc:nool of Education, 1950. 
17 
I 
n 
effectiveness of the situation assignment in relation 
to the topic assignment was taken up. Both studies 
11 
were done with tenth graders. Donovan found that 
the situation assignment was superior in drawing 
2/ 
out ideas, This was also true when Nicholson- made 
a similar study in the thirties, 
Another popular and apparently successful tech-
niq_ue in stimulating children to write is the use of 
pictQre material, The children are sho~~ one or more 
pictures and may be asked to imagine what is going on, 
how this happened to come about, what may happen •.• 
3/ i/ 5/ Bischoff~ Taylor, and Cooper- are among those who 
find the use of such material effective. 
Lists of ideas and titles, children made, are 
6/ 
c.cnother popular method for arousing dormant ideas. laBrant-
.11 
y 
Martin w. Donovan, "An Experimental Evaluation of the 
Relative Effectiveness of Two Methods of Composition 
Assignments in Stimulating Ideas," Unpublished Master's 
Thesis, Boston Universi·ty, School of Education, 1947, 
P• 45. 
George H. Nicholson, "Experimental Evaluation of the 
Results Obtained by Two Types of Composition Assign-
ments," Unpublished }1aster1 s Thesis, Boston University, 
School of Education, 1939, P• 25. 
21 Bischoff, op, cit, pp.263-264. 
11 Taylor, op. cit. pp. 108-109. 
Cooper, op. cit. p. 22. 
Lou LaBrant, "Writing is Learned by Writing," :t;lementary 
English Review (November 1953) 30:417-420, 
18 
:: 
:! 
n 
selects "some one area" and has the children list 
all the things they might talk about concerning it, 1:1 y 
Taylor and MessicK frequently have their classes 
make lists of good story titles; they try to start 
early enough in the year so as to have a constant 
3/ 
Logan- has supply of interesting titles on hand. 
had his classes make "word-piles" of interesting, 
dynamic words to be used in describing the writing 
topic or some aspect thereof; he used this technique 
most successfully in motivating his class to write 
about the Davey-Gavilan bout, 
4/ 5/ 
Char·in- and Forrest- have also wor:-ced with words. 
Chapin has l:EJ.d the children concern themselves with 
color words or words suge;esting form, Forrest has 
had her classes list words C.escribing smell, toLwh, 
color •.• 
6/ 
Delaney~ working on a higher level, has incorporated 
1/ ~f'aylor, op. cit. P.P• 108-109. 
~/Messick, op. cit, p. 25. 
3/ Edgar Logan, "Physical Words, 11 English Journal (April 
- 1954) 43:196. 
,1/ G, Es":her Chapin, "Help Them Cn'1te, 11 English Journal 
(December 1949) 38:577-579. 
21 Vera s. Forrest, "Helping Children tu v,:r·ite, II Elementary 
English Review (November 1951) 28:415. 
§/Margaret D. Delaney, "A Series of Exercises in 
Elaborative Thinking in Composition Planning * 
Narration* Biography* Description of People," 
Unpublished Master's Thesis, Boston University, 1950. 
19 
J: 
this technique in helping her children write descrip-
tions of people. She has also used for:ns, outlines, 
and questions in stimulating a flow of ideas. 
1/ 
In inspiring children to write stories Ferebee-
has been successful where she has encouraged the 
children to select one character and make up situations 
?:! for him, Dawson stimulates story writing through an 
oral chain-story technique in which each child in 
turn adds something new to a story being told. .21 Farr1s 
likes to begin a story and leave it for the children 
to finish; he also likes to use imaginative and sug-
gestive phrases, beginning sentences. 
11 Taylor is, indeeo., bowing "to the students of 
child development when she introduces biography to 
her ten and eleven year olds, She begins by playing 
"Guess Who This Is" games with them and worKs up to 
a "Pen Portraits" game using people within the class, 
from history, of" local or national fame, 
1/ Ferebee, "Story Writing with a Fifth Grade," op. cit, 
- pp. 20-22. 
~/Dawson, op. cit. p. 262. 
3/ Herbert J. Farris, "Creative Writing Must Be Motivated," 
- Elementary English ~eview (October 1952) 29:331. 
.11 Taylor, op. cit. p. lC?. 
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1/ 
B~<er- is taking advantage of the child's natural 
interest in humor and imaginative stories when she 
introduces writing through limericks and folk tales. 
She exposes her classes to the best of these from lit-
erature and helps them to have fun in writing more of 
their own. 
1'he number of resources available to teachers out-
side of the classroom 
2/ 
is, of course, almost limitless. 
Jensen~ for example, likes to 
hobbies in a writing program. 
utilize a child's 
d.! Heffernan likes to 
invite local citizens into the classroom to lecture. 
i/ Witty is one of the many Who enjoy field trips. 
Probably the most universal outside source 
available to the majority of teachers, however, is the 
2/ 
public library. Falk, in attempting to improve letter 
writing, found the reading of famous letters stimulating §/ 
to her classes, Ferebee has found reading stories to 
17 Frances .!!!, Baker, "Helping Children to Write Creatively," 
Elementary English Review (February 1952} 29:94-96. 
£/ Jensen, op. cit, pf, 312-319. 
21 Heffernan, op. cit. p. 109, 
±/Paul A. Witty, "Realms of Gold in Children's Writing," 
Elementary English Review (March 1945) 22:91-93. 
2/ Fal~, op. cit. pp. 81-82 • 
.§/ Ferebee, "Story Writing with a Fifth Grade," op. cit. 
P• 19. 
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her classes a vital part of a writin[, enrichment 
1/ 
pro.::,ram. Seeling- finds this reading hel_pful not 
only to the flow of ideas but in helpin[ the child 
to "cultivate a feeling for words." 
Writing Forms and Techniqc.:tes 
2/ 
Allen- says that writing should be "structared:' 
And it would seem apparent. Yet little _r:rovision is 
made, on the elementary level, for exposing the child 
to the many types of "structll.res" his writing may ta.1\:e, )./ 
Oa~ley, writing in reply to a qllestion concerning 
the development of an atmosphere conducive to creative 
writing, says in part: 
"Examine different ty.J?eS of writing: 
animal stories, fairy tales, fables, short 
stories, essays, and others." 
Surely the child who is free to select his own writing 
form, because he knows he has a choice to ;naJce, is 
going to be more at ease in the area of writing than 
the child v;i thout such knowledge. 
4/ 
The Florida State Bulletin- lists the followinc; 
as acceptable writing forms to be taught: social notes 
17 
~I 
Seeling, op. cit. p. 14. 
Shirley E. Allen, "Thoughts of 
Creative J.esponse," Elementary 
1953) 30:500. 
Our Own: A Project in 
English Review (December 
"d./ Loll.ise Oaldey, "Three Proble;ns in Langt<age Arts," The 
Instructor (April 1955) 64:43. 
j/ Florida Department of Education, O}. cit. p. 137. 
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of thanks, sympathy, invitation; business letters, 
orders for materials, preparations for a tri~, re-
quests for information; friendly letters, pen pals; 
diaries, logs; application blanks, telegrarns, cable-
grams; properties needee for plays, lists; advertise-
ments, notices, announcements; articles, headlines; 
riddles, puzzles, jokes; editorials, news stories; 
dramas; myth, fable. ~his is but a partial listing 
of the items which the Florida educators included. 
1/ 
Dawson- lists signs, labels, titles, journals, 
stories "both factual and imaginary," blank forms, 
reviews ~~ summaries, tables of contents, bibliograplly. 
Heffernan- adds book reports, radio scripts, minutes 
dl 
of meetings, play writing, Beal adds dramatization 
4/ 
of factual material; Dallman- contributes writing words 
.2.1 
to songs and compiling illustrated dictionaries; B~er 
adds limericks and listed among teaching devices in a 
§./ 
recent magazine was the "you-are-tl".ere" technique of 
l/ Dawson, op. cit. pp, 220-222. 
~/ Heffernan, op, cit. pp. 109-110. 
dJ Dallas K. Beal, "Sixth Graders Write a Play, 11 Elementary 
English Review (March 1953) 30:154-159. 
±/ iV1artha Dallman, "Our United States, 11 Grade ~l'eacher 
(January 1955) 72:72 a:~d (May 1955) 72:81, 
.2.1 Baker, op. cit, P• 95. 
§./ 'I'eaching Devices IV, "Ideas for Creative VVri ting, " 2:'he 
Instructor (December 1954) 64:61. 
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radio and television. 
11 The Florida State Bulletin reports: 
"In imaginative writing, the child should 
feel free to choose not only his experiences, 
but whether a verse, story, letter, or some 
other form will best communicate his ideas and 
feeling." 
He must be familiar with forms. 
Many educators interested in writing have found 
that children need to know how to use conversation in y 
writing. Ferebee notes that her fifth graders some-
times write much more fluently in conversation than 
otherwise. 2/ Taylor, too, has found this to be true 
and suggests one of the simplest methods to teach 
writing in elementary grades is for the teacher to 
4/ 
write such conversation on the board. Seeling- and 
.21 Oakley agree on the advantages to be gained from 
encouraging the "abundant" use of conversation. 
6/ 7/ 
Delaney- and Seeling- have found that the child 
who is exposed to some outlining technique is better 
.P 
1/ 
Florida Department of Education, op. cit. p. 131. 
Ferebee, "Story Writing with a Fifth Grade," op. cit. 
pp. 16-18. 
2.1 ~aylor, op. cit. pp. 108-109. 
±I Seeling, op. cit. p. 12 • 
.2/ OaKley, op. cit. P• 43. 
£/ Delaney, op. cit. pp. 100-101. 
1/ Seeling, op. cit. p. 13. 
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off than the child who has not had this experience. 
Delaney accom_;.;lished the establismnent of orderly 
thought patterns through a succession of orderly 
questions. Seeling accomplished this where factual 
material was involved by insisting upon a complete 
collection of data before writing began. 
Delaney has also worked in the area of biography 
at an eighth grade level. She has had her classes 
list the things they would like to know about the 
people whom they have chosen to study. After arranging 
these questions in order the children have a fairly 
complete outline with which to work. 
The Teacher's Purpose 
11 
Applegate-' says that children are not interested 
in writing u.nless the teacher is. Children are seldo'll 
interested in any classroom pursuit when the teacher's 
enthusiasm is not present. ~Lherefore, the teacher's 
role is most important to 
Of the language arts 
the succesc of any progran. 
2/ 
program R8.gland- says: 
y 
"The teacher who woulC. help children 
experience success must accept the fact that 
learning to write is a complex taslc ••. " 
Iyl( Applegate .~~'Helping Children Write, International 
Textbook Company, Scranton, 1949, .f!• 1. 
'l:_j Ragland, op. cit. p. 74. 
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She sets up these goals for teachers. rl'he best teachers 
will -
"1. Think of writing as an inseparsble a:'d 
essential part of living and learning in and 
out of school 
11 2, Accept as a major responsibility - helping 
children grow as persons. 
"3, Consider writing a by-pro<i.uct of' thinking. 
"4. Recognize that learning to put ideas on 
paper is a complex task. 
11 5. Set the goal for each child - improvement 
consistent with ability, 
11 6, Grow as they study children and help each 
move toward the goal which represents maximlliu 
growth for him. 
"7, Mai<e writing a vi tal part of their own 
living. 11 ]} 
Sharing the Writing Products 
2/ 
Dawson- writes: 
"The major motivation for written communica-
tion is the prospect of having someane hear or 
read it. 11 
It is plain that some provision must be made in the 
language program for a sharing of writing results lest 
the writing become meaningless for the child. ~L'his can 
very often become a kind of "culminating" activity and 
under wise supervision become a process of evaluation, 
Sharing through reading is a strong tecnni~ue for 
it entails an immediate and vital audience reaction. 
21 Ferebee has found that this technique contributes to 
11 Ibid. p. n. 
~/Dawson, op. cit, p. 222. 
2J Ferebee, "Story Writing with a Fifth Grar3.e," op. cit, p, 17. 
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her teaching for she says: 
this 
what 
"There is unrealized teaching power in 
interchange between author and audience,,, 
"When he reads he senses almost intuitively 
holds and stirs his hearers ••• " 
~the teacher may also use this readi:1g time to develop 
critical abilities in her students, stres~ing what is 
good and unaerplaying adverse criticism. However, 
1/ 
Leonard- feels that the teacher should be constantly 
alert for the shy children who should be guarded from 
"public expressions which cause them to withdraw 
further into themselves,.," 
Sharing through booklets is recommended by 
2/ 
Schofield: She suggests booklets be kept by each 
child or by the class - containing the best stories 
from each lesson or each child. These booklets may 
be exchanged with other rooms. 
Sharing through notebooks and local papers is 
3/ 
Char; in T sharing through an 21dul t 1 s suggested by 
reading, such as that of a principal, is suggested 
4/ 5/ 
by Randolph: Leonard- found her children enjoyed 
Eunice E. Leonard, "Helping Children Express ~hemselves 
Creatively," Elementary English Review (December 1938) 
15:306. 
:£/Ruth E. Schofield, "Some Thoughts on Creative Writing," 
Elementary English Review (December 1953) 30:509-513. 
2../ Chapin, op. cit. pp. 577-578,•' 
i/ Randolph, op. cit. p. 20. 
2/ Leonard, op. cit. p. 308. 
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1/ 
seeing their work typed and posted while Fenner~ a 
librarian, started a magazine which flourished com-
plete with editorial staff, columnists, and reporters. 
Methods of sharing are probably limitless. what 
is important is that there be some provision made for 
this in every writing lesson. 
Evaluation 
An evaluation of any lesson must be done in terms 
of that lesson's aims. When written language is being 
taught mechanical errors should be noted only in lessons 
devoted to the improvement of technical skill in writing. 
In lessons designed to enrich or vitalize the language 
program their success in so doing should be par~nount. 
In judging the over-all ~uality of creative writing y 
Eldridge devised the following criteria: 
1. Originality in expression with words. 
2. Originality in expression with ideas. 
3. Depth of vocabulary and vividness. 
4. Naturalness (Ease of Reading). 
L/ 4/ 
Wallace and Brownrigg~ in their studies, counted ideas 
_g; 
Phyllis Fenner, "Children Who Have Stories in Their 
Heads 1 " Elementary English Review (March 1940) 17: 
108-110. 
Kenneth T. Eldridge, "An Evaluation of a Plan for 
Developing Originality in the Sixth Grade Through 
Creative Writing Lesson Plans," Unpublisned Master's 
Thesis, Boston University, School of Education, 1953. 
L/ Wallace, op. cit. p. 27. 
i/ Brownrigg, op. cit. p. 40. 
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in evaluating written composition. 1!any educators 
feel evaluation should be in terms of each child's 
1/ 
capacity and Sterling- re-echoes this thought with 
an insistence upon the substitution of the word 
"growth" for that of "mastery." 
2/ 
Whatever evaluation technique is used, l~iearns-
concludes: 
" ••• no matter how bad the product may be, 
the poet must be invited to do more." 
Summary 
There is a tremendous need for a vitalization of 
written language in the schools. To meet this need the 
child's interests mQst be discovered and utilized, his 
imagination challenged; he must be made to feel confident 
in his power to write. Lessons must be differentiated 
to fit the needs of each student. 'Ihe child must be led 
to see purpose in his writing and be given an opport=ity 
to share this writinE with others. He must be taught 
those writing techniqQes which he will need and be made 
acquainted with the varioQS forms through which he may 
express himself. He must be led to find writing pleaFur-
able, meaningful, vi tal to his own gr01•:th. This is one 
of the greatest challenges in education today. 
17 sterling, op. cit. p. 168. 
~/Hughes Mearns, Creative Youth, Doubleday, Dora.'l. & 
Company, Inc., Garden City, 1930, p. 16. 
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CHAP~IER III 
SUGGESTIONS FOR SIXTY LESSONS 
IN WRITTEN LANGUAGE BASED 1IPON SOCIAL STTJJJTL'.:S 
FOR USE IN GH.ADE FIVE 
Purposes 
1/ 
Ragland- states that while many children can 
find hap.f'iness in writing "most if not all of them 
can find satisfaction in being able to write for all 
practical purposes, But to reach this goal, they 
must want to learn to write," 
It is the purpose of these lessons to maze writing 
meaningful, interesting, and fun for the child so that 
he will find writing challenging rather than drudgery, 
To this end the child is to be allowed to do his o~n 
planning, select his ovm assignments, produce his worK 
in an atmosphere free from pressures for perfection, It 
is hoped the child will seek his own level of perfection. 
The lessons may be used as a supplementary part of 
the combined social studies and language arts programs. 
It is hoped that the child may gain ability to do re-
search, knowledge of writing forms, appreciation of 
J) Fannie J. Ragland, "Helping Children Learn to Write," 
Children Learn to Write, National CoQ~cil of Teachers 
of English, Ann Arbor, 1944, p. 73. 
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applicability of different styles of writin~ and general 
ability to handle written infor:nation. 
Plan of Lessons 
The sixty lessons which follow are divided into 
fifteen units of four lessons each, Of these fifteen 
units ten deal with United States History, five with 
United StatesGeography. Each unit is desi(':ned to 
cover one to two weeks' work. It is intended that 
eac~ child will have a choice of four lessons from 
which to select a writing project. He will have a 
choice of working alone or in a group. .Each unit 
contains one lesson specifically dealing with story 
writing. 
In the event a child does not find any project 
appealing to him it is suggested that he be encouraged 
to find one of his OV1n, This failing, the child. should 
be urged to use his time in any worth-while activity 
he chooses. Under no circumstances, in these periods, 
should v.riting be an enforced activity but rather the 
atmosphere should be one in which the.child will 
desire to "join in.'' 
Flexibility 
Because of the aforementioned purposes and by 
the very nature of the plans themselves - these lessons 
are intended to be suggestive only. It is more than 
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likely that the average teacher or the average child 
has ideas and imagination that these lessons cannot 
begin to serve adequately. Therefore, materials, 
procedures, activities mentioned in the folJowing lessons 
should be considered but starting places for planning 
a more vital written lang~age progr~n. 
Construction 
In the construction of these lessons the following 
points brought out by the research have been given 
consideration. The numbers in the parentheses refer 
to pages in the second chapter of this thesis. 
1. Children in this age group have much 
imagination. (Disney 13) 
2. Children in this age group have practical 
imaginations, (Jersild 3) 
3. Children at this age like biography, travel, 
exploration. (Isaacs 3) 
4. Children liKe to write about humorous 
and imaginary situations, personal 
experience. (Viglione 4) 
5. Children react to constructive criticism. 
(Ferebee 8) (Dawson 8) (Randolph 8) 
6. Children write best in a relaxed atmosphere. 
(Strickland 8) 
7. Children write well when they have a 
definite character in mind. (Ferebee 13) 
8. Children need to find a purpose in their 
writing. (Florida State Bulletin 10) 
9. Children must be given ideas. (Falk 14) 
(Bischoff 12) 
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10. Children 
quainted 
(Oakley 
must 
with 
22) 
be given form and be ac-
types of form. (Allen 22) 
11. ';;:uestioning and discussion are valuable 
in motivating a flow of ideas. (Wallace 
17) (Brownrigg 17) 
12. Situation assignments are superior to 
topic assignments in generating a flow 
of ideas. (Donovan 18) (Nicholson 18) 
13. Pictures may give ideas for ~~iting. 
(Bischoff 18) (Taylor 18) (Cooper 18) 
14. Lists of ideas are useful in stimulating 
writing. (LaBrant 18) 
15. Lists of titles are useful in stimulating 
writing. (Taylor 19) (Messick 19) 
16. Lists of colorful words are 
stimulating writing. (Logan 
19) (Delaney 19) (Forrest 
useful in 
19) (Chapin 
19) 
17. Children write more freely when allowed 
to use conversation. (Ferebee 20) 
18. Good beginning sentences stimulate a 
great many ideas for writing. (Farris 20) 
19. Outlining helps children write. (Delaney 
24) (Seeling 24) 
20, Questions may help guide the writing of 
biography. (Taylor 20) (Delaney 24) 
21. Reading to a group enriches the bacK-
ground for writing. (Falk 21) (Ferebee 
21) (Seeling 22) 
22. Pupils like letter writing activities. 
(Joyce 5) (Macbeth and lVlcCarthy 5) 
23. Pupils like to use action words. (Joyce 5) 
24, Pupils like having a class newspaper. 
(lilac beth and McCarhty 5) 
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25. Fifth graders like construction and 
drawing activities best of all assign-
ments. (Stewart 5) 
26. Older and more intelligent children liKe 
to worK in groups. (Stewart 6) 
27. All writing must be read or shared to 
be properly motivated. (Dawson 26) 
Evaluation 
Since these lessons are projected to encouraging 
voluntary participation in writing activities the 
results must be judged in terms of their effective-
ness in accomplishing this aim. 
Research reveals that the best efforts come from 
the child who knows that his work is to be evaluated 
by others. It indicates that a sharing of work is a 
1/ 
very strong motivation: Each lesson in this series, 
therefore, has been provided with a suggested method 
of sharing. 
11 The following writers have brought forward these 
methods of sharing as motivation. Numbers refer 
to pages in the second chapter of this thesis. 
Ferebee (26) recommends sharing through reading. 
Schofield (27) shares through booklets. 
Chapin (27) shares through notebooks. 
Fenner (28) shares through the publication of a 
magazine. 
r.eonard ( 27) finds typing and posting work good 
motivation. 
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For the teacher, aside from the effectiveness d 
these lessons in producing interest in writin8, each 
lesson contains suggestions for further evaluation on 
the basis of the assignJJent, itself. Writinc; is, at 
best, a difficult subject to grade objectively. Perha_ps 
the most objective methods yet devised have been those 
dealing with idea counts. However, in the last analysis 
it is the teacher• s knowledge and ap_[.,reciation of each 
child's capabilities which must decide the merit of 
the child's work. It is on]_y to be noted that any 
evaluation of these lessons on the basis of technical 
mastery of the English Language would defeat the very 
purpose for which they were intended. 
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Unit One: Discovery and EXfloration 
Lesson: Creation of a Log Kept on a Ship of One of the 
Early Discoverers or Explorers 
A. Form 
Date and hour of entry. (Entries made 
every four hours as the watches 
change and at any unusual event) 
Ship's position, course, speed. 
Wind and weather. 
Observations of the watch. 
Notations of events of consequence 
aboard ship. 
Reports of exploring parties. 
Signature of person making entry. (Normally 
the officer on duty or in charge of 
exploring party) 
B. Suggested Procedure 
Have the child decide upon the name of 
the ship he is going to report upon. 
This may be a real or imaginary ship. 
Have the child plot a course for this ship 
on a map and decide what selected 
entries he is going to put in his log. 
Teacher may write a few s~~ple entries 
of high interest rate. 
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Child writes each entry on a separate 
piece of paper for final binding. 
c. Sharing 
The complete log may be posted or 
entered in classroom library. 
D. Suggested Activities 
Construction of ship models. 
Research into sailing vessels, sea law, ••• 
Construction of maps and charts to 
supplement the log. 
E. Evaluation 
Interest in log shown by the class. 
Approximate historical accuracy. 
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Unit One: Discovery and Exploration 
Lesson: Creation of a Radio "You-Are-There" Program 
A. Form 
Dialogue involving an announcer, an 
on the spot interviewer, persons 
to be interviewed, a studio 
research person, and possibly 
a person to do commercials. 
B, Suggested Procedure 
After the event to "cover" has been 
chosen the interested students 
should be organized into research 
committees to select interesting 
people and events for dramatic 
presentation. 
In group discussion the specific events 
to be used may be chosen. 
Children may work alone or in pairs to 
create dialogue for the scenes 
selected. 
Group may select announcer who will write 
his own dialogue for correlating 
all program parts, 
c. Sharing 
The final production may be tape 
recorded for use at a future date, 
for the enjoyment of other classes, 
for use at a parent open house, or 
for o~n evaluation. 
D. Suggested Activities 
The group may see the television program 
or hear the radio proeram of the 
sa~1e name. 
The group JJay visit a radio or television 
stQdio, if possible, 
Group may study sound effects, mQsical 
and otherwise, for incorpo.cation 
into tape, 
.E, Evaluation 
Class appreciation of tape. 
~ccuracy and scope of historical references. 
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Unit One: Discovery and Exploration 
Lesson: Writing Letters from Sailors, Men Aboard Ships, 
Men in Exploring Parties 
A. Form 
Heading 
Greeting 
Body 
Closing 
Signature 
B. Suggested Procedure 
Review letter forms for friendly letters. 
Have child decide upon character he 
wishes to be as a letter writer and 
to what exploring party he wishes 
to belong, 
Have child check dates carefully and then 
write a series of letters to relatives 
or friends or both - dated on 
different days - revealing something 
of the new world. 
Bring out that the sailor's or explorer's 
reactions to life in the new world 
c. Sharing 
may vary with his previous experiences 
in that climate, with Indians, ••• 
Bind letters in a folder and place in 
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the class library, 
Child or teacher may read letters to 
class prior to placing in library. 
D. Suggested Activities 
Supplement bound letters with maps and 
drawings. 
E. Evaluation 
Cogency of letters and interest of class 
in same. 
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Unit One: Discovery and Exploration 
Lesson: Writing Stories of the Sixteenth Century from 
Suggested Titles 
A. Form 
Something must happen to somebody. 
Story is to tell of someone's life, of 
a big event in sorneone•s life, or 
of some event in the history of a 
group of people. 
B. Suggested :ri tles 
The Gull that Flew over the Santa Maria 
Story of a Spanish Flag 
My Uncle, Montezuma 
The Day Champlain Arrived 
A lViidnight Surprise 
Observations of a Florida Palm Tree 
C. Suggested Procedure 
Introduce sug,~ested titles orally. Ask 
the story writers for others which 
come to their minds. ·,\rite children's 
titles on the board. 
Point out to the children that sometimes the 
best ideas are those no one has men-
tioned but are still inside, Ask the 
children to write stories QSing their 
ow.n ideas or those suggested by 
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the discussion. Set no length nor 
any writing standards at this time, 
D. Sharing 
Have the children read their own stories 
to the class when they are finished. 
(Some may take several days. Wait 
until all are finished,) 
Permit children to post their finished 
stories if they so desire - corrected 
or as is, (Most like to have their 
posted work correct.) 
E. Evaluation 
Interest of class in each story. 
Originality, clarity of presentation. 
• 
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Unit Two: Early Settlement 
Lesson: Creation of a Guide to American Settlements in 1700 
A. Form 
Settlements listed in a table of contents. 
Descriptions of outstanding features of 
each settlement. 
Illustrations of life in the settlements, 
maps. 
B. Suggested Procedure 
Have the children interested in this 
project list the major settlements 
of 1700. 
Individual children select the settlements 
in which they are most interested. 
The children accumulate knowledge and 
write about the settlements of 
their choice. 
Art work may be done by these or other 
children. 
c. Sharing 
Group compiles its work and places it 
in class library. 
Completed work may be loaned to other 
classes. 
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D. Suggested Activities 
Group studies travel guides of today. 
Group lists those things they would 
like to find in a guide. 
E. Evaluation 
Completeness of the worK. 
Understanding of the times reflected in 
the writing. 
Interest of the class in the product. 
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Unit Two: Early Settlement 
Lesson: Creation of a Set of Rules for a New Colony 
A. Form 
An introduction stating purpose or 
necessity. 
Listing of rules - possibly in groups. 
(Much depends upon level of mental 
develop~ent of group in this project) 
B. Suggested Procedure 
Have the children in the interested group 
discuss the new colony they are 
"founding" - possibly giving it a 
name, location, other characteristics. 
Have the best thinkers in the group take 
notes upon those features most 
children think necessary for a 
good colony. 
In subsequent teacher-group discussion 
bring out those features which 
may be controlled by law - to same 
extent. Study very sketchily the 
Mayflower Compact and the Constitution. 
Permit each child to write rules and let 
the group compile them. 
Group may appoint persons to write an 
introduction and complete the project. 
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c. Sharing 
Enter in class library, 
Post on bulletin board. 
Submit to adult group for comment and 
criticism. 
D. Suggested Activities 
Group may study how laws helped and 
hindered colonists. 
Invite a lawyer, jurist or legislator to 
speak • 
Type completed work, 
E. Evaluation 
Thoughtfulness of work. 
Clarity of presentation and organization. 
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Unit Two: Early Settlement 
Lesson: Creation of a One-Act Play about Colonial Times 
A. Form 
Dialogue 
Play outline: Introduction of characters, 
introduction of a problem, build-
up to climax, revelation of how 
things work out. (Note: a few 
strong cha:r·acters are better than 
many weak ones) 
B. Types of Dramatic Situations 
Single person in trouble. 
Several persons in trouble. 
1:·rouble unknown to all but person involved. 
All persons oblivious of impending danger. 
A villain or group of "bad men" on hand. 
c. Suggested Procedure 
May be individually done but best as a 
group project. 
Discuss types of difficulties with the 
group in a very specific v;ay until 
one seems to strike them just right. 
Discuss types of people involved, the 
minimum number. 
Let the group work out the play in a play-
activity situation in corridor or 
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at recess. Note that setting does 
not usually ehange in a one-act play 
although it may. 
Have best writers write down the dialogue -
or those who wish to do so. 
D. Sharing 
Have a totally new group present the play. 
Have the play presented by the play-writing 
group itself. 
E. Evaluation 
Dramatic and literary value of the play. 
Accuracy of historical references. 
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Unit Two: Early Settlement 
Lesson: Story Writing - Emphasis upon Good Beginning 
Sentences 
A. Suggested Procedure 
Pass out accompanying form for the 
children to fill out. (Note: Some-
times the psychological reaction 
to the knowledge that the teacher 
will not collect these is helpful.) 
After a few minutes stop the children and 
have them discuss the things that 
bother them about this sheet, if any. 
This should lead to a discussion of 
story "moods" and good beginning 
sentences - even the use of exclamations 
as beginnings. The teacher should 
be ready with good examples from 
familiar stories. 
Children complete form and may begin work 
of writing the story then or at a 
later time. Often they like to 
write at home. 
lB. Sharing 
Stories may be collected in booklet form. 
Stories may be read to the class either by 
the teacher or the writer. 
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Stories may be posted, corrected only 
at the child's request. 
c. Evaluation 
Good beginnings. 
Sequence of story. 
Interest for class. 
B~ton UnWtnltY 
iehOOI of Ed~. 
, UbrarY 
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Form A 
What is your story going to be about? 
What is the most important thing that happens in 
your story? 
What one or two words will describe the "mood" of 
your story? (for example - exciting, sad, thrilling, 
spooky) 
What good sentence can you begin your story with 
that will let the reader know the kind of a 
story it is going to be? -------------------------
• 
Unit Three: Pre-Revolutionary Days 
Lesson: Creation of a Colonial Newspaper 
A. Form 
Two or four pages. (One sheeij or one 
large sheet folded) 
Name of paper across the top of page one. 
Four columns per page. 
B. Types of Material in a Colonia~ Newspaper 
Editorials 
Gove~~ent Notices 
Domestic News 
European News (European 11 Inte~ligence 11 ) 
! 
Letters to the Editor 
Notices: Marriage, Death, Leg~l 
Occasional Poetry 
Articles reprinted from otherl: papers 
I 
Types of Advertisements: 
Lost and Folllld 
Auctions 
Sailings 
Escaped Slaves 
New Publications 
Theatre 
Academies 
Ships for Charter 
Goods for Sale (e.g. hidfs, coaches, 
I 
! 
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enameled teeth, paper-hangings) 
C, Suggested Procedure 
Permit those children interested in a 
newspaper to work together. Select 
editors to "make-up" the paper. Select 
printers - possibly the poorer 
students verbally - to transfer the 
paper to newsprint. 
Permit the children to submit all kinds of 
material for the paper. 1'ry to make 
it approximately true for the times. 
However, allow leniency in such matters 
as the addition of a stage coach 
schedule or other imaginative material, 
D. Sharing 
Post 
E. Suggested Activities 
Group may review old newspapers. 
Newspapermen or women from the community 
may speak to the group. 
Interested students may stQdy newspaper 
history and report, 
Interested students may study today 1 s 
newspapers on a comparison basis. 
F. Evaluation 
Class interest in posted paper. Historical 
accuracy. 
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Unit Three: Pre-Revolutionary Days 
Lesson: Creation of a Diary of an Early Settler 
A. Forms (suggestive rather than exhaustive) 
Daily 
hekly 
Excerpts from ••• 
B. Types (suggestive rather than exhaustive) 
Personal 
Household 
Travel 
c. Suggested Procedure 
The child decides upon an author for his 
diary, the type of person, age, name, 
home, peculiarities ••• 
The child decides upon the year, month, 
days during which the diary is 
supposed to have been written, noting 
world events at that time. 
The child briefly outlines the events of 
the diary. 
~he child writes the diary allowing a 
separate page for each entry. 
D. Sharing 
The pages are bound and the diary entered 
in the class library. 
Teacher may read some of the best entries. 
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E. Suggested Activities 
Child may read a biography of a similar 
person living at approximately the 
time of his diary. 
Teacher may read excerpts from famous 
diaries, 
Children may keep diaries of their own 
activities for a week to be saved 
for several months and reread. 
F. Evaluation 
Reality of Characters. 
Degree of research sho~n. 
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Unit Three: Pre-Revolutionary Days 
Lesson: Creation of an Illustrated Dictionary of Antiques 
A. Suggested Procedure 
Have children bring in antiques, pictures 
of antiques or information about 
antiques. 
A etudent elected committee may combine 
all material at the end of the 
research period and delegate work. 
Each child in the project writes at 
least one descriptive paragraph 
about an antique and provides one 
illustration, 
Editorial staff alphabetizes the worK 
and arranges it for "publication." 
Least active in group may transfer material 
to oaktag for final compilation and 
binding. 
B. Sharing 
Completed work is entered in class library, 
One member of the group or several may 
tell about this work before it is 
entered in the library. 
c. Suggested Activities 
Visit old homes or museums in community 
which are open to the p~blic. 
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Invite a qualified speaker to the class-
room to tell about antiques. 
D. Evaluation 
Scope and accuracy of worK. 
Class interest in the completed dictionary. 
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Unit Three: Pre-Revolutionary Days 
Lesson: Story Writing - Emphasis upon Characterization 
of a Colonial Figure (with more work on beginnings) 
A. Suggested Procedure 
Pass out accompanying form for the children 
to fill out. 
Collect these and next writing period 
return. Explain how many different 
ways there are to begin stories. 
Describe the story which begins slowly 
and builds up to a climax - such as 
the Three Bears - and the story which 
begins at the most exciting point and 
then explains how the persons happened 
to get into such difficulty. Describe 
stories which begin with exclamations, 
screams, questions. Describe stories 
which begin with background descrip-
tions into which the main characters 
enter. 
Have children review the characters they 
have created in the forms and let 
them write. (Note: Each child 
should have some personality in mind 
and a way to begin to ~Tite about him.) 
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B. Sharing 
Children may read their stories to the 
class. 
Stories may be collected in a scrapbooK. 
Stories may be posted. 
c. Evaluation 
Reality of characters created. 
Sequence of story. 
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Form B 
A Word Picture of the Most Important Person in 
Your Story 
Circle One: Man Woman Boy Girl 
What kind of a person is he (or she)? 
Age Hair 
Eyes Height 
Weight (Note: you may use 
such words as fat, thin, tall, short ••• ) 
Where does this person live? 
What is this person's name? 
What does this person do that is work? 
What does this person do that is fun? ____________ _ 
Is this a good person or a bad person and why? __ __ 
What exciting thing happens to this person? ______ __ 
If this person gets into trouble how does he get 
out of it? __________________________________________ _ 
Form B (contin~ed) 
What are some good words to describe this person? 
Is there anything else that is different about 
this person? Does he have any habits or ac-
complishments in which we would be interested? 
;: 
Unit Four: The Struggle for Independence 
Lesson: Creation of a Who's Who in America in 1780 
A, Form 
Alphabetical collection of short bio-
graphies of the foremost figures 
of that day. 
B. Suggested Procedure 
Have children in interested group list 
all the people they feel worth 
mentioning in this book. Perhaps 
they will want to make some decision 
as to whether they will limit their 
work to American leaders or will 
include British and other leaders 
on American soil at this time. 
The individual children may then select 
the biographies upon ~hich they 
wish to work, Care must be taken 
that the children understand that 
their biographies are to be the 
results of several readings - not 
merely one reworded or copied, 
The children may choose editors to compile, 
cover, bind, 
c. Sharing 
Enter completed work in the class library. 
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D. Suggested Activities 
Teacher secure a copy of Who's Who for 
members of the group to read or scan. 
Add pictures from magazines or newspapers 
where available. 
List things other than bare fact which 
make for longer, more interesting 
biographies. 
E. Evaluation 
Accuracy and clarity of biographies. 
Interest of class in completed worK. 
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Unit Four: The Struggle for Independence 
Lesson: A Series of Bulletins by "War Correspondents" 
Covering the Revolutionary War 
A. Form 
A chronological collection of bulletins -
dated and placed - covering the 
major events of the Revolution. 
B. Suggested Procedure 
Children in the interested group decide 
upon all the events of the Revolution 
which they consider important enough 
to write about. 
After this list is completed the individual 
children may select those events 
which appeal to them for writing. 
Teacher reads best of news bulletins 
available to her. Group discusses 
economy of writing commonly found 
in journalistic style, the use of 
facts, drama in journalism. (Not 
to be over-emphasized but simply 
brought forth.) 
Children write reports and arrange in 
chronological order. Each report 
should be on a separate sheet, 
c. Sharing 
Bind for library. 
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Share with other classes. 
D. Suggested Activities 
Have local journalist speak to the class. 
Collect and study different types of 
newspaper stories. 
E. Evaluation 
Coverage of the "news." 
Economy of writing. 
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Unit Four: The Struggle for Independence 
Lesson: Creation of a Modern Radio News Program for 
Some Selected Date During the Revolution 
A. Form 
Variable: news, commercials, background 
to the news, news commentary, incidents 
in the news, (Note: It may be 
recalled that newscasts mention 
local as well as national news.) 
B, Suggested Procedure 
Interested group discusses different 
newscasts, events they may wish to 
report, decides upon one event. 
Group listens to newscasts on radio at 
home, 
Group hears suggestions as to other 
possible news for the date selected, 
News does not necessarily have to 
entail the war although most of it, 
besides the big event, probably will. 
(The big event will be militarily 
or politically important.) 
Children write bits of news which they 
find interesting - commercials, 
station identification, anything else 
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:: 
which they wish to include. 
Group selects readers and records the 
broadcast on tc:.pe. ( liote: deaders 
c. Sharing 
do not necessarily have to come from 
the wri tine; grour . ) 
Tape may be played for other classes. 
Tape may be used at parent Ofen hou.se. 
D. Suggested Activities 
Listen to newscasts on radio in school. 
Invite a news reporter to visit the 
classroom. 
E. Evaluation 
Appreciation of the tape by listeners. 
Historical accuracy of the work. 
Originality of presentation. 
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Unit Four: The Struggle for Independence 
Lesson: Story Writing - Emphasis upon Good Starting 
Situations 
A. Suggested Procedure 
This lesson is to cover at least two days. 
~L'eacher may describe some good starting 
situations for stories. For example: 
John and his two brothers 
were left alone for the night 
in the cabin. As John tossed 
and turned in his bed, unable 
to sleep for some strange reason, 
he fancied he heard footsteps 
outside. Suddenly a loud 
knocking resounded throQgh the 
cabin. Indians? Redcoats? 
Certainly here must be trouble 
of some kind. 
Teacher asks children in the group to 
write as many good starting situations 
for stories as they can think of. 
Emphasize the fact that ideas are 
much more important than anything 
else about the writing. 
Teacher collects these starting situations 
and at the second lesson reads the 
best of them. She may return the 
papers and ask the children to 
select one that is particularly 
appealing and finish it. Length 
of story is to be no object. 
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B. Sharing 
Children may read their stories to the 
class in a special period for 
this activity. 
c. Evaluation 
Class appreciation. Class may wish to 
comment on the qualities which make 
the good stories most interesting. 
Interest and suspense generated by the 
beginning paragraphs. 
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Unit Five: Early Years of the United States 
Lesson: A History of Louisiana with Illustrations 
A. Fonn 
A history in several chapters with a 
table of contents, Illustrations 
may be listed in the front if 
so desired. 
Index may be added if group is sufficiently 
advanced. 
Bibliography, 
B. Suggested Procedure 
Have group do as much research as possible 
into the history of Louisiana, not 
omitting Indians, pirates, geography. 
Have group pool research in discussion 
group, divide history into logical 
sections for chapter divisions. 
Children may then work alone or in 
pairs or even small groups on each 
chapter. There may be one art editor 
or each chapter may be illustrated 
by its writers. 
Group selects editors to compile the work 
and write a table of contents. Index 
may be done by better pupils if 
desired. Add bibliography. 
68 
c. Sharing 
Completed history is entered in class 
library, 
History may be loaned to other classes. 
D. Suggested Activities 
The children may wish to make a study 
of local histories and textbooks 
to see how such books are com~iled. 
Children may appraise history books 
on an interest basis, (Note: 
Publishers of texts might be 
interested in the results.) 
E. Evaluation 
Class interest in the history. 
Accuracy and organization of the worK, 
Clarity of the writing. 
Degree of research shown. 
Increased interest in history ~Titing, 
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Unit Five: Early Years of the United States 
Lesson: Journal of a Trip West Through the Appalachian 
Mountains 
A. Form 
Selected entries, dated, given an 
approximate location. Description 
of country, details of trip. 
Sketches may be included. 
B. Suggested Procedure 
Each student or group of s~udents who 
wish to work together on this 
project first plot their journey 
on a map. They must decide how 
they will travel, if they will visit 
any settlements and if so which 
ones and for how long. Children 
may create settlements to visit 
if they wish providing the settle-
ments are logically contrived for 
the times. Dates also must be 
carefully chosen. 
Events to be told in journal form may be 
sketchily worked out before the 
child writes. 
The journal, in its completed form, may 
include tales of Indian adventures, 
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rough maps, drawings of peculiar 
findings, accounts of struggles 
against nature. 
Note: Children may do this on manilla art 
paper .and add certain marKs to the 
finished product to make it appear 
worn from the journey. 
c. Sharing 
The journals are bound and entered in 
the class library. 
A committee may be set up to review these 
journals and read some of the most 
interesting entries to the class. 
D. Suggested Activities 
Study journals kept by famous travelers. 
Teacher may read excerpts from famous 
journals of high interest rate. 
E. Evaluation 
Cogency of events on the trip. 
Approximate historical and geographic 
accuracy. 
Interest of class in completed work. 
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Unit Five: Early Years of the United States 
Lesson: An Account of Piracy Along the Shores of the 
United States 
A. Form 
Organize all material into chapters with 
a table of contents. 
Illustrations may be listed in the front 
if desired. 
Bibliography, if feasible. 
B. Suggested Procedure 
Children spend much time learning all they 
can about piracy and pirates. 
Children pool their knowledge and organize 
their material in chapters. Eafh 
child or group of children may 
write the chapters which interest 
them particularly. 
Editors may be chosen to put the history 
together and write a table of contents. 
An art editor may be chosen to supervise 
the art work where the writers do not 
wish to illustrate their own work, 
Extra art work may be desired to 
supplement the work as a whole, such 
as a map of the waters surrounding 
the United States of 1800, 
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C. Sharing 
Enter final work in the class library. 
Loan the completed account to other 
classes. 
Display in classroom or corridor display 
case with other relics of piracy. 
D. Suggested Activities 
Invite a local authority on ships or 
sea stories to visit the class. 
Special pirates may come in for special 
attention and research for oral 
reporting, such as.LaFitte and 
Captain Kidd. These oral reports 
may be in addition to the written 
chapter in the account or may 
stand alone. 
E. Evaluation 
Interest in classroom for complete reading 
of the account. 
Accuracy of the reeearch. 
Clarity of the ~~iting, 
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Unit Five: Early Years of the United States 
Lesson: Story Writing - Emphasis upon Climaxes 
A, Suggested Procedure 
The teacher describes some puzzling or 
impossible situation in which a 
few characters have become involved. 
The teacher asks the class for 
possible solutions or outcomes 
for the situation. Teacher ex-
plains that the high point of a 
story is called a climax, 
Teacher asks children to write situations 
which might serve as climaxes for 
stories. 
Teacher collects these papers and in a 
subsequent lesson reads the best 
of them, She asks the children to 
think of other situations. The 
teacher then invites the children 
to write - using either their o~~ 
or suggested situations. Their 
stories are to tell how such 
situations came about and what 
happened to the persons involved 
afterward. 
74 
B. Sharing 
After all stories have been written the 
children may read them to the 
class in a period especially set 
aside for this activity. 
c. Evaluation 
Class appreciation - constructive and 
kind criticism sought from class 
after readings of all stories 
completed. 
Interest and handling of the build-up to 
the climax. 
Reasonableness and originality of a 
solution. 
Clarity of expression. 
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Unit Six: Growth of the Southeast (then the Southwest) 
Lesson: Writing of Yarns Similar to those spun by 
Davy Crockett or Mark Twain 
A. Form 
Simple story with humorous or improbable 
twist. 
B. Suggested Procedure 
The teacher reads some of Mark Twain's 
tales and Davy Crockett's yarns. 
The children bring in or tell some 
tall tales. Teacher points out 
that a yarn is always told 
"straight-faced," as if it were 
the truth. 
Teacher may wish to discuss endings and 
show how interest must be maintained 
until the very end. Wordiness 
to be discouraged. 
Children may write as many yarns as 
they please of any length. 
C. Sharing 
Children read their best yarns to the 
class, 
D. Suggested Activities 
A local story teller might be invited 
to tell the class a few yarns. 
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Children tell humoroQs tales in 
conjunction with an oral language 
program. If such were to precede 
this unit conditions for writing 
might be excellent. 
E. Evaluation 
Interest of class in yarns. 
Interesting features of the writing itself. 
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Unit Six: Growth of the Southeast (then the Southwest) 
Lesson: Character Description of Real or Imaginary Figure 
A. Form 
In the event of a real character the 
In 
person's name should be with-
held, in this instance, for the 
reader to guess, 
the event of an imaginary character 
he should be identified early 
and his character developed 
carefully. 
B. Suggested Procedure 
Have the children make a list of 
questions they would like answered 
in a character description. These 
may be similar to those found in 
Form B at the end of Unit Three 
or may follow suggestions on 
Form C which follows this lesson. 
When child has a clear picture of whom 
he is to describe the teacher may 
help him to see how to write his 
info~~ation by reading such 
descriptions of people as Irving's 
Ichabod Crane or Dicken's Scrooge. 
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Children write. 
c. Sharing 
Children read descriptions of real 
characters to the class for 
identification. 
Children read descriptions of imaginary 
characters to the class for sketching. 
D. Suggested Activities 
Imaginary characters be given homes 
and wardrobes and friends and 
adventures by creator, group or 
class. 
Descriptions of persons in class done 
for a short lesson - possibly as 
the result of drawing names. 
E. Evaluation 
Early identification of real characters; 
sketches of i~aginary characters. 
Interesting qualities in writing. 
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Form C 
Name of character 
---------------------------
Circle one: Man Woman Boy Girl 
Color of Skin~----------------------------------
Age ______________________ ___ 
Nationality ______________________________________ __ 
Size ______________________________________________ __ 
Complexion. ______________________________________ __ 
Hair ______________________ .Eyes ________________ __ 
Home ______________________________________________ __ 
What does this person do for a living? __________ _ 
What hobbies does this person have? ____________ __ 
Is it important to know where this person was born? 
If so - where? 
------------------------------
Is it important to know about the youth of this 
person? If so - what? ______________________ _ 
What things should we know about this person to 
help us appreciate him more? ________________ _ 
Form C (continued) 
List as many good descriptive words which ap_ply 
to this person as you can. 
Unit Six: Growth of the Southeast (then the Southwest) 
Lesson: Creation of a History of Texas 
A. Form 
A history in several chapters with a 
table of contents. Illustrations 
may or may not be listed by page 
number. 
Index, if group is sufficiently advanced. 
Bibliography. 
B. Suggested Procedure 
Have group do as much research as possible 
into the history of Texas, its 
early heroic leaders, its wealth, etc. 
Have group pool its research in discussion 
groups, divide the history into 
logical sections for chapter division, 
Children may work singly or in pairs 
or small groups on each chapter. 
~'here may be one art editor or each 
chapter may be endowed with illustrations 
by its writers. 
The group selects editors to compile the 
work and write a table of contents. 
Index may be done by outstandinG 
students. Membersof group submit 
ite:ns for a bibliogra.rhy to be 
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completed by the editors. 
Cover and bind. 
c. Sharing 
Enter completed work in class library, 
Teacher may appoint several different 
reviewers to report to the class 
upon the merits of the wane. 
D. Suggested Activities 
Study the construction of histories. 
Invite a local citizen who has lived in, 
traveled extensively through, or 
is an authority upon ~rexas to 
talk to the group. 
E. Evaluation 
Class interest in the history. 
Accuracy and Organization. 
Clarity of presentation of material. 
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Unit Six: Growth of the Southeast (then the Southwest) 
Lesson: Story Writing - Emphasis upon Endings 
A. Suggested Procedure 
~reacher describes some good endings for 
stories. By way of contrast the 
teacher may give several examples of 
poor endings. The teacher asks the 
class for exanples of good endings. 
Children write good endings for stories -
several apiece where possible. 
At a subse~uent group meeting the teacher 
may read the best of these. Teacher 
points out that good beginnings, 
good characters, good climaxes, and 
good endings are all part of a 
good story. 
Have the children write stories with one 
of their own endings in view or 
something entirely different. For 
inspiration the children might try 
to construct a new adventure for 
one of their favorite people in 
this unit: Davy Crockett, Andrew 
Jackson, Samuel Houston. 
B. Sharing 
Children read their stories to the class. 
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Children may collect stories in ~ 
notebook for the class library. 
c. Evaluation 
Class appreciation. 
Strength of endings. 
Over-all qQality of the ~riting. 
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Unit Seven: Westward Ho~ 
Lesson: A Series of Letters Written Home by a Pioneer 
Going West 
A. Form 
Heading 
Greeting 
Body 
Closing 
Signature 
B. Suggested Procedure 
Review letter forms for friendly letters. 
Have child decide upon character he wishes 
to be as a letter writer, where such 
character is from, where he is going, 
to whom he is going to write. 
Have child set dates for his series of 
letters. 
Bring out that this person's reactions to 
Indians, hardships, ••• may be 
conditioned by the kind of a life he 
has been used to. 
Have children write letters on separate 
sheets. 
c. Sharing 
Bind each child's series for entry in 
class library or for posting. 
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A student group may read these letters 
and select the best for rresentation 
to the class. 
D. Suggested Activities 
Add maps and drawings to the letters or 
completed series. 
E. Evaluation 
Cogency of letters. 
Interest of class in the letters. 
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Unit Seven: Westward Ho! 
Lesson: An Account of the Westward Development of Rail-
roading 
A. Form 
A history of railroading west of the 
Mississippi in logical chapters 
with a table of contents. 
Bibliography. 
B. Suggested Procedure 
Have the interested children do as much 
research as possible into the history 
of railroading west of the Idssissippi. 
Have group pool its research in discQssion 
and divide the material into 
chapters. Working singly or in pairs 
the children ~~ite the chapters. 
An art editor may be chosen from within 
or outside the group to make covers 
and supervise illustrations. 
The group may select editors to co~pile 
the work, write a table of contents, 
and complete the bibliography. 
(Note: Because of the many opportunities 
for good art work chilQren outside 
the group should be encouraged to 
contribute at the discretion of the 
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writing group.) 
c. Sharing 
Enter in class library. 
Exchange with other classes in return for 
constructive criticism or for 
enjoyment of similar project. 
D. Suggested Activities 
Set up a model railroad in the classroom. 
Invite local railroad authority to 
speak to the class. 
E. Evaluation 
Class interest in the account. 
Accuracy and organization of the history. 
Clarity of presentation. 
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Unit Seven: Westward Ho! 
Lesson: Writing New Words for Familiar Folk Songs 
A. Form 
Verses written in poetic form. However, 
this form is not to be stressed but 
rather to come casually at the end. 
B. Suggested Procedure 
Have interested group hear Home on the Range, 
Clementine, other western folk songs 
and ballads of their choice, Let the 
children decide whether they wish to 
work separately or in small groQps on 
the project of writing new words, 
Children individually or in their working 
grollps select a song to work: with. 
It is possible that such song may 
not be western in origin at all. 
The new words should, however, mak:e 
it "western." New words may be 
descriptive, as Home on the Range, or 
narrative, as Clementine. 
When words are completed the group may 
practice them for presentation in 
musical form to class. 
Teacher may assist in making mimeographed 
copies of new verses herein pointing 
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out conventional verse form. 
c. Sharing 
Writing group may present new words to 
the class in a musical production. 
This production may involve a 
dramatic presentation of narrative 
songs. 
The entire class will receive copies of 
the new words and may join in the 
singing of the songs the second time 
round. 
D. Suggested Activities 
Study western folk songs extensively and 
present a western program - either 
for the class or a school assembly. 
Make a study of songs for which two or 
three sets of words exist. Note 
how such authorship is usualiy 
marked above the music. 
E. Evaluation 
Desire of class to resing any of the songs. 
The ease with which the new words and music 
seem to fit together. 
~'he degree of "western" flavor in the new 
songs. 
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Unit Seven: Westward Ho! 
Lesson: Story Writing - Emphasis u-pon Use of Dialogue 
A. Form 
Where possible the use of a person's 
exact words - each new speaker 
beginning to speak on a new line. 
(Note: The writing of dialogue is 
a complex skill but the use of 
dialogue greatly helps a child in 
writing. The use of q_uotation 
marks should not be over-emphasized 
nor should perfection in form be 
expected or req_uested.) 
B. Suggested Procedure 
The teacher constructs a series of 
comparisons to show the effective-
ness of using dialogue. For 
example: 
The girl said she did not feel 
well. 
"O, my stomach, my sto•nach! It 
hurts so," she ~ailed. 
Teacher points out the fun in using 
exact words. 
Teacher may illustrate a dialogue for 
two people on the board as follows: 
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Will you come to my party? 
When is your party? 
Thursday afternoon, 
Yes, I think I can make it then. 
Teacher shows that each person 
speaking began on a new line. To 
make it perfect the teacher adds 
quotation marAS and stresses the 
simplicity in writing dialogue so, 
~reacher may then point out that had she 
wanted to add - asked John - after 
the first quotation all she needed 
to have done was add it. (It may 
be assumed that all fifth graders 
are somewhat familiar with quotations 
so that this section need not be 
over-stressed.) Teacher may also 
point out how interesting words 
may be used with quotations such 
as - complained Sar!l, whined Bill, 
laughed Sue, panted Die~, yelled 
Mary. 
Teacher may point out similarity between 
this writing and play writing. 
~I'eacher may then discuss kinds of 
91 
situations which make good stories. 
In this unit these might involve 
hold-ups, Indian raids, railroading, 
water shortages. 
Teacher has class write stories trying to 
include some dialogue but not being 
too fussy about it. (Note: Sometimes 
this produces very fussy work. Al-
most always it takes the strain 
out of writing,) 
c. Sharing 
Children read stories to class with 
the idea that the class is going 
to comment on the dialogue. (By 
this time the class should be well 
schooled in kind and constructive 
criticism. There should be no 
strain in this situation.) 
Best stories may be dramatized by those 
wishing to do so. 
D. Evaluation 
Vividness of dialogue, 
Clarity of story presentation. 
Interest and originality in writing. 
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Unit Eight: War with the South 
Lesson: Creation of a Lincoln Book 
A. Form 
A history of the life of Lincoln divided 
into chapters with a table of 
contents. 
Illustrations and maps. 
Bibliography. 
B. Suggested Procedure 
Have interested group collect all the 
information possible about Lincoln. 
Have group pool research in discussion 
and divide the worlc for writing of 
chapters. This may be done 
individually or in small 8roups. 
Art editor may supervise all illustrations 
and map making. 
(Note: This project provides for writing 
of anecdotes, shor.·t sbries of famous 
events.) 
Group selects editors to compile the 
history and complete both a 
table of contents and a bibliography. 
C. Sharing 
Enter history in class library. 
Have class appoint reviewers to review 
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and report upon a list of points 
decided beforehand. 
D. Suggested Activities 
A Lincoln collection be made as a display 
for the classroom - :pennies, pictcrres, 
copies of addresses. 
A mural of Lincoln's life be done by the 
class. 
E. Evaluation 
Class interest in the project. 
Class interest in the finished product. 
Accuracy, organization, clarity of 
presentation of material. 
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Unit Eight: War with the South 
Lesson: Editorials Giving Vie~~oints of North and South 
on Secession (for better pupils only) 
A. Form 
Good sound argument in reasonably short 
form, One or two paragraphs 
should suffice. 
Argument stated in opening lines. 
B. Suggested Procedure 
Have group discuss secession bringing 
out its strong points as well as 
its wea.";:. 
Let children decide which side they would 
enjoy presenting more. 
Have children write several good paragraphs 
defending their sides. 
c. Sharing 
Have each writer read his editorial to 
the class for criticism both of 
writing and argument. 
Have class note any tendency toward 
dramatic or persuasive writing. 
D. Suggested Activities 
Develop a junior debate from these 
editorials. 
Make a study of editorials in local 
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newspapers - particlllarly editorials 
of interest to children. 
E. Evaluation 
Soundness of argwnent. 
Clarity of presentation. 
Persuasiveness of presentation. 
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Unit Eight: War with the South 
Lesson: Leaders of t~e Confederacy and of the North 
A. Form 
CoJiection of bioe;raphies. 
Biographies to be arrane;ed in two sections -
the North and the South. Alphabetical 
arrangement within each section. 
B. Suggested Procedure 
Have interested children list major 
leaders of Civil War from both 
sides. Children select leaders 
which they wish to write about. 
Children may work alone or in pairs. 
Children spend time in research, possibly 
helping each other wi'lere areas some-
what overlap. Care needs to be taken, 
however, that the children use 
several references apiece and then 
write their accounts in their own 
words; ease of copying is too 
great to go unmentioned. 
Writers use separate pa[es for each 
biograpi1y. 
Editors are chosen to compile the work. 
C. Sharing 
Completed work may be plo.ced in class 
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library. 
Reviewers may be selected to write reports 
on the completed work. 
Best of biographies may be read to class. 
D. Suggested Activities 
Children be allowed to browse a l'l'ho•s Who. 
Teacher read some biographies of famous 
persons or parts thereof which 
include differing biographical 
techniques - anecdotal, descript¥e, 
factual. 
E. Evaluation 
Accuracy and clarity of biographies. 
Interest of children in finished product. 
98 
Unit Eight: War with the South 
Lesson: Story Writing - Emphasis upon Description 
A, Suggested Procedure 
Teacher talks with children about .aaking 
stories vivid through QSe of 
background description. Teacher 
may read some descriptions from 
literature. 
Teacher suggests to the children that at 
a later date they may be writing a 
story about the Civil War. Teacher 
asks the children to fill out a 
forrn similar to the one following this 
lesson, The teacher will help the 
children with the forms and collect 
them at the end of the lesson. 
In a second lesson the teacher will discuss 
dramatic situations arising from war 
as possible story material. For 
eX&Tiple - runaway slaves, plantation 
life while the men are away, a soldier 
lost in enemy territory. Children 
may offer any suggestions they have. 
Teacher will return forms previously 
filled in, The children may use 
these descriptions in their stories 
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B. Sharing 
or, in the event they have decided 
on new stories or settines, use the 
forms as guides in setting these. 
Children read their stories to the class. 
Children post their stories, corrected 
only at their own re~Qest. 
~'eacher type and r;ost the best stories, 
or best descri~tions, from the lesson. 
C. Evaluation 
Vividness of description. 
Class ability to visualize - or :possibly 
to recreate in art form - scenes 
portrayed in words by the writers. 
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Form D 
In what part of the country does your story take 
place? 
What does the countryside about look like at the 
season of the year when your story is taking place? 
If your story takes place in the city - what do the 
buildings and streets look like at the season of the 
year when your story is taking place? 
What does your setting look like at the time of day 
you introduce it into the story? 
What aromas might you find there? 
Wnat noises are often heard there? 
Form D (continued) 
What are some of the feelings you get from being 
at or near this place? (For example: peacefulness 
in the country, co~notion around a barn, stateli-
ness of houses on a ~uiet street.) 
Are there any colorful words or any good descrip-
tive words or phrases which you might like to 
use in describing this place? 
Unit Nine: Invention 
Lesson: Creation of a Catalog of 19th CentQry Inventions, 
Illustrated 
A. Form 
No set pattern or arrangement but 
children may want to arrange 
inventions alphabeticaliy or 
chronologically, An arrangement 
by type of invention is another 
possibility, 
Index of inventions. 
B. Suggested Procedure 
Have children in this group list all 
the important inventions - to 
them - of the 19th century. 
Individual children in the group select 
the inventions in which they are 
most interested. In case of 
several students being interested 
in one invention let them work 
together on it. The children then 
write an account of the invention, 
its history, purpose, mechanism, 
uses. Diagrams and pictures are 
to supplement the writing where 
feasible, 
s,ton Unlwnl!y 
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The group selects editors to compile the 
catalog and index it. 
Art editor, chosen by the group, may 
add pictures where necessary, 
cover, and bind. 
c. Sharing 
Place in class library. 
Place on display in classroom or school 
office. 
D. Suggested Activities 
Children make models of lesser inventions. 
Children who master difficult understandings 
may lecture class on their invention 
using the board for diagrams, etc. 
Children study applications of some 
invention in modern life. 
E. Evaluation 
Accuracy and clarity of presentation. 
Scope of work done. 
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Unit Nine: Invention 
Lesson: Creation of a Brochure for One Invention, Illustrated 
A. Form 
A complete account of one invention with 
diagrams and illustrations, history 
and applications. 
B. Suggested Procedure 
Each child interested selects an invention 
which he is reasonably sure he caD 
handle. In case of duplication the 
children involved may work together 
or not as they choose. 
The children find out as much as possible 
about their inventions. 
The teacher brings in brochQres for as 
many different products of today as 
possible to give the child an idea of 
what is expected. 
Each child prepares a broch=e comiJlete 
with title page or cover of his own 
design. 
C. Sharing 
Brochures may be put on display, entered 
in class library or posted. 
D. Suggested Activities 
Child giveslecture to class, using 
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such tangible aids as blacKboard 
illustrations, working models, 
charts, 
A local authority or worker with some 
invention of importance might be 
invited to talk to the group. 
\'lri te letters to modern co:n:panies for 
further information concenling 
invention and its uses today. 
E, Evaluation 
Degree of research cone. 
Accuracy and clarity of presentation. 
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Unit: Invention 
Lesson: Preparation of a Lecture on One Invention 
A. Form 
Notes only. 
B. Suggested Procedure 
Have child select an invention in which 
he is interested and learn as much 
as possible about it, 
Teacher works with this group on 
organizing material and note-ta~ing. 
Teacher helps children to reduce 
material to notes of single words 
or phrases. 
Children collect pictures, practice using 
the blackboard for illustrations, 
prepare illustrative material, 
models, whatever they wish to use. 
C. Sharing 
Each child in this group lectures the 
class. 
D. Evaluation 
Class interest in the lectures. Criticism 
of a kind and constructive natQre 
may be encouraged to help the 
entire class come to understand 
what qualities make interestir~ 
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reports and talks. 
Clarity of notes and degree of organization 
~o~. 
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Unit Nine: Invention 
Iesson: Story Writine; - Connected with .'leal or Ima;inary 
Inventions 
A. Suggested Titles 
The Magnificent Failure 
What We Owe to a Curious Cat 
'l'he Nit:;ht the Wind Blew 
Great-Grandmother and the Steanboat 
Over the '.Vires 
Stories Told by a Bookcase 
B. Suggested Procedure 
Introduce sug~ested titles orally. Ask 
the story writers for others which 
come to their minds. ':Vri te 
children's titles on the board. 
Point out to the children that sometimes 
the best ideas are those no one has 
mentioned but are still in their 
heads. Ask the children to write 
stories using their own ideas or 
those on the board or those sus~ested 
by the teacher. Set no length but 
review briefly the fact good stories 
have good beginnine;s, endine;s, 
characters, climaxes, descriftions • 
• 
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c. Sharing 
Have children read their stories to the 
class. 
Collect stories in a booKlet with a 
table of contents. 
Post the best stories or all stories. 
D. Evaluation 
"'uality of writing by general standc:.rO.s 
introduced heretofore in story 
writing lessons. 
Interest of class in stories. 
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Unit Ten: The United States as a World Pov<er 
Lesson: Creation of a Radio Script for a Broadcast to 
Children of a Foreign Country 
A. Form 
To be left to the group. 
B. Sugeested Procedure 
Children in group decide what kind of 
a program they would like to do 
for the children in a foreign 
country. 
Group decides and delegates work accord-
ingly, 
With completed script the group selects 
persons from the class to take 
part. 
The broadcast is rehearsed for tape-
recording, 
C, Sharing 
The broadcast is tape-recorded for 
groQp evaluation. 
The tape may be played to other classes 
or adult e;roups. 
The tape might conceivably be excsanged 
or used outside of the community or 
for the intended pQrpose. 
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D. Suggested Activities 
Visit a local radio station, 
Find out about the work of Voice of America. 
E. Evaluation 
~uality of the production in terms of its 
intended use. 
Quality of the production in terms of 
what might be expected from the 
members of the grou.p. 
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Unit Ten: The United States as a World Power 
Lesson: Writing of Invitations to Foreign Children to 
Visit America 
A. Form 
Similar to a friendly letter, 
B. Suggested Procedure 
Each interested child decides upon the 
age, sex, and nationality of the 
child to whom he will write. 
Children discuss together the things 
they might include in their 
invitations. 
Teacher may help the children to know 
more about life in the country to 
which they are writing. 
C. Sharing 
The children may read their invitations 
to the class in an atte,upt to 
find out l'lhat malces an invitation 
appealing. Class discussion encour8{';ed, 
The invitations may be posted, 
D. Suggested Activities 
Children find out all they can about the 
country of their choice and write 
reasons why they might like to 
visit their imaginary friend. 
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The children in this group may establish 
Pen Pal relationships with children 
abroad - either individually or as 
a group. 
E. Evaluation 
Degree of friendship and understanding 
shown. 
Clarity of writing. 
Appeal of the invitations. 
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Unit Ten: The United States as a World Power 
Lesson: The Preparation of a Booklet Concerning Country 
or Countries Belonging to the United Nations 
A. Fo:nn 
material organized into sections. 
Table of contents, if desired. 
B. Suggested Procedure 
Children work alone or in pairs on 
country or group of coQUtries of 
their choice. 
Children do research into geography, life, 
customs, flags, history of these 
countries. 
Children organize their material and 
write. 
Children make maps, illustrations to 
accompany the writing. 
Booklets covered and bound inO.i vidual'y. 
c. Sharing 
Enter booklets in class library. 
Select a cofllinittee of students to report on 
best i tern from each bootdet. 
D. Suggested Activities 
Children prepare displays of different 
countries - dolls, coins, travel 
folders, etc. 
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Local citizens who have come from, lived 
in, or visited these countries may 
be invited to the classroom. 
E. Evaluation 
.H.esearch. 
Organization and presentation. 
Extent of coverage. 
Quality of written expression. 
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Unit Ten: The United States as a World Power 
Lesson: Story Writing - Based upon Telegra'll li'onns 
A. Form 
A series of telegrams. 
B. Suggested Procedure 
Introduce telegram blanks to the groQp. 
Explain how telegraph sexvice operates, 
how telegrams are •u·i tten, the 
Ask 
Ask 
Note 
economy of expression cutomarily 
found therein. 
children to think of cases in which 
they might want to use a telegram. 
might look i:O receive a te legra'!l. 
children to think of cases in which 
other people might want to use 
telegraph service. 
how in many instances the occasion 
for the telegra•r; might be a story 
itself. Point out how telegrams 
alone might tell a story. 
or 
in 
Ask the children to worite a story using 
telegrams - a series to and from 
several people, perhaps - or a story 
written around telegrams, using the~ 
from time to time within the story. 
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c. Sharing 
Fost the finished stories which take the 
form of a series of telesr~ns. 
;rave children read the stories vvri tten 
around telet:ra:ns. 
Invite class comment on the econo;ny of 
expi·ession these writers have used. 
D. Suggested Activities 
Invite western Union to help this proc;ram 
either through literature or a 
representative. 
E, Evaluation 
~uality of expression in telegrams, 
Cogency of the story told by telegrams. 
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Unit Eleven: The Northeast 
Lesson: Creation of a Folder Regarding; Some S~>ecific City 
of the }Tortheast 
A. Form 
Pictures, history, facts concerc1ing the 
chosen city. 
B. Sug3ested Procedure 
Have children decide upon city or cities 
in which they are interested. They 
may then spend several days tracking 
down information about this city or 
these cities. (Probably not more than 
two cities will be well handled so 
that the group may be working in 
halves.) 
'l'eacher may secure from the local 
Chamber of Co~~erce bulletins 
which will help the children see 
how folders about cities are 
constructed. 
Children may write letters to tne cities 
of their choice for information 
they seek but have been unable to 
find. 
Children pool information, write selections 
delegated them by the group, create 
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C. Sharing 
maps and illustrations dee.ned 
necessary. Compile. 
Enter in class library. 
Use as part of a display featuring 
products from the city or cities. 
D. Suggested Activities 
If city is nearby the gro UJ! :nay visit it. 
A local person familiar with the city or 
cities may be invited to tell the 
group about it, 
Slides or movies of the ci t~r or cities 
may be shol'ln. 
E. Evaluation 
Accuracy and scope of information. 
Clarity of presentation. 
Interest arousedby project. 
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Unit Eleven: 1'he Northeast 
Lesson: A Series of Letters Written Home Telling About a 
Trip Through the Northeast or Some Part of the 
Northeast 
A. Form 
Heading 
Greeting 
Body 
Closing 
Signature 
B, Suggested ProcedQre 
c1eview letter for:ns. 
Children may be themselves or someone of 
their imagination as letter writers, 
Have each child decide who he will 
be as letter writer and to whom he 
will write, 
Each child plots a journey on a map with 
approximate dates for arrival at 
each spot. These dates will show 
up in the letter headings. 
Teacher may point out that interesting 
letters tell not only about the 
places visited but about the 
writer's impressions of these 
places as well. People met, new 
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foods eaten, hotels or homes in 
which the writer lodges are also 
items of interest. 
Each letter is written on a sepm·ate sheet 
of paper. Bind. 
(Note: Child may report upon an actual 
trip he has ta~en.) 
c. Sharing 
The letters may be entered in the class 
library. 
A student committee may review the lett,ers 
and read the best from each set. 
Each writer may give a brief oral account 
of his journey to the class and read 
the letter he thinks most interesting. 
D. Suggested Activities 
Letters may be supplemented with maps and 
drawings. 
E. Evaluation 
Knowledge of the Northeast shown in the 
letters. 
Clarity of presentation. 
Originality in the writing. 
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Unit Eleven: 'I'he Northeast 
Lesson: An Alphabetical Listing of New England Industries 
based upon Advertisements Clipped from Newspafers 
and Magazines 
A. Form 
An alphabetical list of indllstries with 
company names an.d addresses (city 
only) beneath - also alphabetically. 
Scrapboo,, of advertisements c;rollped by 
industries may accomfany the list. 
B. Suggested Procedure 
Have children spend several days gathering 
advertisements from periodicals. 
The group may sort out the advertisements 
by industries and list for alphabet-
izing. 
Smaller groups may alphabetize companies 
to be entered beneath the industry 
headings. 
Completed list may be printed on heavy 
paper and posted with scrapbook of 
advertisements on disrlay nearby, 
c. Sharing 
Posting of finished list and display of 
scrapbook, 
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D. Suggested Activities 
Children write for information about 
industries with which they are not 
readily familiar. 
A small group report u~on industries within 
the community - possibly including a 
field trip in their wor,c. 
E. Ev::;luation 
Scope of work. 
Quality of printed presentation. 
Interest aroused. 
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Unit Eleven: The Northeast 
I,esson: Story Writing from Suggestive Titles 
A. Suggested Titles 
Up the Side of the I\ioLU1tain 
Aro=d tne New i:ngland ::ihores by Yacht 
Canals of the Northeast 
Down into the Quarry 
f[ly Life as a Whaline; Captain 
Autobiography of a Brooklyn Bridge Girder 
B. Suggested Procedure 
Introduce suggested titles orally, Ask 
the story writers for others ;'hich 
come to their minds. Write children's 
titles on the board. 
Point out to the children that sometimes 
the best ideas are those no one has 
mentioned bQt are still in their heads. 
Ask the children to write stories 
using their own ideas or those on the 
board or those suggested by the 
teacher, Set no length. 
c. Sharing 
Have children read their stories to the 
class. 
Best stories may be added to a class story 
booklet already begun. 
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" 
All stories may be posted in a story 
"corner." 
D. Evaluation 
Interest of the class in the stories. 
~uality of written presentation, on the 
whole. 
124 
Unit Twelve: The South 
Lesson: Creation of a Folder Telling of a Crop or Product 
of the South 
A. Form 
As complete an account as :possible of 
the growth (or manufacture) of this 
crop (or product) with its uses, 
history and future taken into 
consideration. ~":aps and illllstrations 
as necessary or desired, 
Folders to be entitled "The Story of _____ ". 
B. Suggested Procedure 
Each child selects a crop or product in 
which he is particularly interE>sted. 
In cases of duplication the children 
may work together or not as they choose. 
2"'he children find out as much as possible 
about the crops or products of their 
choice. 
The teacher may bring in folders or booklets 
of crops or products other than those 
chosen by the children to serve as 
guides, where necessary or of help. 
Each child prepares, covers, and binds 
his folder. 
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c. Sharing 
Folders may be incorparated in a display 
of Southern industry. 
Folders may be entered in the class library. 
Folders may be shared with other fifth 
grades. 
D. Suggested Activities 
Child "expert" be invited to tell class 
about his findings in regard to his 
chosen crop or product, using any 
illustrative material he pleases. 
Local authority on industry or crop be 
invited to talk with group. 
Children may write letters to industries 
to secure more information than they 
can readily find for themselves. 
E. Evaluation 
Accuracy and clarity of presentation. 
Degree of research done, 
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Unit ~'welve: The South 
Lesson: A Puppet Play of Plantation Life 
A. Form 
Dialogue 
B. Suggested Procedure 
Have children in the group decide ur.on what 
they would like to have hap~Jen in the 
play and to whom. Characterization 
of persons involved should be fairly 
detailed. 
Children act out play several times until 
roughly satisfactory in outline. 
The group selects writers to outline play 
by scenes and to fill in as much 
dialogue as they feel necessary to 
the successful production of the play. 
Children in the group may make simple 
paper bag puppets and decorate 
several orange crates for a stage. 
(Note: Occasionally a regular puppet 
stage may be available. ) 
c. Sharing 
Group produces play for the class. 
Group may produce play for other classes 
or at an assembly. 
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Group may create other adventures for 
these puppets. 
'['ape record play production for evcJ,lLJ.ation 
by the group. 
D. Evaluation 
Dramatic and literary value oi' 'the play, 
Interest in creative dramatics aroused, 
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Unit Twelve: The South 
Lesson: An Account of the History of the Mississippi 1:Ci ver 
( 1'he Mississi;p.jii River Story) 
A • .!<'orm 
A history of the Mississippi with chapters 
divided logically, a table of contents, 
maps and illustrations, 
B, Suggested Procedure 
Have those children interested do as much 
research as possible into the history 
of the Mississippi, history connected 
with the Mississippi. 
Have children study the growth of shipping, 
steamboating, and industry along the 
river, 
Have group pool its research in discussion, 
divide material into chapters, and 
working in small groups write. 
An art editor may be chosen to maKe cove:r·s, 
maps, and help with illustrations 
where the VITi ters have difficulty. 
Group may select editors to compile the 
wor!c and VITi te a table of contents. 
(Note: Children may wish to include a 
chapter about Mark Twain and/or 
other river heros.) 
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C, Sharing 
Enter history in the cl~ss library and 
invite anonymous written comment on 
same to be read by writers at a 
later date. 
Lend to other classes, 
D. Suggested Activities 
Make a paper mache relief map of the 
Mississippi basin. 
Show movies or slides of this area, 
.!!:, Evaluation 
Class interest in the finished product. 
Accuracy and organization of the history. 
Clarity of presentation. 
Degree of research done, 
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Unit Twelve: The South 
Lesson: Story Writing Motivated by Pictures and Iv'usic 
A. Suggested Procedure 
Class see films or slides about Southern life 
if possible. 
Class see pictures which the teacher may 
bring in of the South, especi&lly 
pictures showing Southern life with 
people in them. 
Class hear records of Southern follc songs 
or sing Southern folk songs. 
Children discuss plantation life vs. life 
in the North and life in the modern 
South. 
(Note: These activities may conswne several 
days and serve as a background to the 
writing lesson.) 
At the writing lesson chilO.ren may see the 
still pictures which the teacher has 
brought in, The children may be 
invited to imaEine what the people 
in them are like, what they thin!~ 
about, etc. 
Children may be asked to recall all they 
have heard or seen about life in 
the South both now and in the days 
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before the Civil Vlar. 
Children are asked to write stories about 
life in the South either in the 
days of plantations or now. Those 
children who cannot think of characters 
for their stories ~ay use those in the 
pictures. 
B. Sharinc; 
Children read their stories to the class. 
Class may evaluate stories read on the 
basis of their strong points. 
C. Evaluation 
Understanding of Southern life displayed. 
Quality of the writing. 
Enjoyment of stories by the class. 
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Unit Thirteen: The Great La-ces negion 
Lesson: Writing Folk Stories Motivated by Paul :Runyon rrales 
A. Form 
Simple story with exae;c:eration and humoro'.ls 
twist, (Paul Bunyon was an exag::erated 
hero.) 
}'., Suggested Procedure 
Teacher reads some of the Palll Bunyon 
stories. Children and teacher diSCllSS 
V'ihat mal{es these storieE interesting 
and amusing. Discussion of 
exaggerati.on. 
Children discuss different tyj;;es of heroes. 
Paul Bunyon v1as a lumberman; others 
might inclllde railroad men (such as 
Casey Jones), miners, farmers, lake-
boat men, 
Children decide t<pon a main character or 
hero for their tales and work out 
a sequence of events either in their 
minds or in OcJ.tline form on paper. 
Children vrrite stories. 
c. Sharing 
Children may collect tales in a folk 
story booklet, 
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Children may read their stories to the class. 
D. Evaluation 
Reception of folk tales by class. 
Interest of writing through exagseration or 
:tnumor therein. 
Characterization of hero. 
" ' 
Unit Thirteen: The Great Lakes Region 
Lesson: Creation of a :tadio On-the-GIJot Broadcast for the 
Opening of a New ManufacturinE Fl ant 
A. Form 
Dialogue for the foll.owine;: announcer, 
interviewer, persons to be interviev,ed, 
commercials. 
B. Suggested Procedure 
After imaginary industrial plant has been 
chosen, named, and loce:ted, organize 
interested group into research 
com:nittees to select interesting 
phases of manufacture, people to 
be interviev1ed, events of the o:penint; 
to be broadcast, backgrounds in the 
industry. 
In discussion the group may decide the 
exact format of the broadcast. 
Children may work alone or in pairs to 
create dialogue for the different 
interv1ews, commentaries, etc. 
Group may select person or persons to put 
material together. ~~ay add radio 
station call letters and give it a 
location. 
Group delegates "actine;" parts for 
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final production. 
c. Sharine; 
Group tape records the final production. 
~rhe tape may be used in .:;roup evaluation 
of itself, for other classes, for use 
at P.'l'.A. 
D. Suggested Activities 
If possible this group may listen to an 
on-the-spot radio broadcast of a 
similar type. 
Group may visit local radio or television 
studio. 
Group may study sound effects, musical and 
otherwise, for incorporation into 
the tape. 
E, Evaluation 
Accuracy of knowlede;e of industry. 
Orie;ine~lity in presentation. 
Class and adult appreciation of the te~pe. 
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Unit ~I.'hirteen: The Great La]{es Region 
Lesson: The Story of How a Great Lakes' N:ar.:;.facture is 
JIT"nufactu.red 
A. Form 
An accoQ~t of the manufacturinc process 
from raw material(s) to finished 
product. Illustrated where possible, 
B. Succested Procedure 
Each child in the group selects a 
manufacture in which he is interested. 
In cases of duplication the children 
may work together or not as they choose. 
The children find out as much as possible 
about their chosen man·.1factures. 
Teacher may bring in folders or booklets 
of manu.factures other than those 
chosen by the group to serve as 
euides where necessary or helpful. 
Chil.dren prepare folders, illustrate, 
cover, bind. 
C. Sharing 
Booldets may be used as part of a displ.ay 
on Great Lakes industr~r. 
Roo:dets may be entered in the class 
library. 
Bookl.ets maJr be shared with other classes. 
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D. Suggested Activities 
Child "expert" be invited to tell the 
class what he learned about his 
chosen industry, using any illustrative 
material he wishes. 
Group visit local branches of similar 
industry, 
Children write letters to companies asi{ing 
for more information than they have 
been able to locate for themselves. 
E. Evaluation 
Accuracy and clarity of preEentation. 
Degree of research shovm. 
Interest of group in doing the ·,,ork on 
this project; interest of class in 
results. 
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Unit Thirteen: The Great Lal{es :legion 
Lesson: Story Writing Based Upon GroLlpS of Words 
A. Sugeested Groupings 
corn - hogs - railroads 
barges - iron ore - an old sailor 
rubber tires - new cars - an India'l 
apples - cherries - furniture 
B. Suggested Procedure 
Teacher writes these groupings on the 
board. 'l'eacher then asks for 
interesting words from the children 
and groups them at random on the 
board. (Often much more imaginative 
combinations result than could 
have been pre-planned.) 
Teacher asKs children to select one 
grouping a'ld write a story using 
all the words of that [rouping, 
c. Sharing 
Have children read their stories to the 
class, In the event several children 
have selected the same grouping it 
might be of interest to have those 
stories read consecutively for 
comparison, 
Stories ~ay be posted. 
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D. Evaluation 
Interest of class in stories. 
Imaginative use of the words in the 
grouping. 
~uality of writing, on the whole. 
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Unit Fourteen: The :Hddle 'Nest 
Lesson: Prepare a Talk on the Advantages of Living in the 
Middle West Today 
A. Form 
I-'otes only. 
B. Suggested Procedure 
Have children gather as much information 
as possible about life in the '[iddle 
West today, 
Teacher works individually with each child 
to help him organize his ,naterial 
and make brief single word or single 
phrase notes. 
Children collect pictures, maps, other 
illustrative material to use during 
their talks, 
c. Sharing 
Children give talks before the class using 
their brief notes and illustrative 
materials. 
D. Evaluation 
Organization revealed in notes, 
Clarity of notes. 
Interest of talk. 
Work in preparation, research. 
Enthusiasm and ease of the spe~er. 
:y -----:::-....:=--~ 
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Unit Fourteen: The Middle West 
Lesson: Viri ting a History of the Plains 
A. Form 
An account of the develo;re1ent of the plains 
states from Indians until today, 
divided into chapters with a table of 
contents and illustrations. 
Bibliography. 
B. Suggested Procedure 
Have members of the group do as much 
research as possible into the 
histories of the plains states. 
Have group pool research in discussion, 
divide the history into logical 
sections for chapters. Children 
may work alone or in small groups 
on each chapter. 2:'here may be an 
art editor or the writers may 
illustrate their ovm worlc. 
Group selects editors to co,npile the 
work and write a table of contents. 
The different source materials used 
may be listed by the editors in a 
bibliography. 
c. Sharing 
The completed history may be entered in 
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the class library. 
The history may be reviewed by student 
reviewers. 
The history may be shared with other 
rooms directly or through a school 
library. 
D. Suggested Activities 
E. 
Films or slides of the Plains may be 
shown, 
A display of books relating to life on 
plains may be arranged, including 
fiction. 
Evaluation 
Class interest in the history. 
the 
Accuracy, organization, and scope of the 
history. 
Degree of research done in fre_faration, 
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Unit Fourteen: The l\liddle West 
Lesson: An Account of Modern Farming - Illustrated 
A. Form 
An account of farming today, possibly 
contrasted with far,ning of a 
century ago. 
Sub-headings. 
Illustrations where necessary or desirable. 
B. Suggested Procedure 
Children interested in this project may 
work alone or in groups. They first 
find out all that they can about 
modern methods of agricc:tlture, 
particularly as they a}ply to the 
mid-western farmer. 
Children organize their material - under 
the guidance of the teacher - for 
use of sub-headint,s appropriate to 
each individual article. 
Children write and illustrate, cover and 
bind, 
c. Sharing 
Articles may be read to the class with 
members of the class watching for 
article divisions. The sub-headings 
may be dropped from the reading with 
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the understanding that members of 
the class will raise their hands 
when they think the reader has gone 
by a place which should have been 
a dividing place, or spot for a 
sub-heading, 
Articles may be entered in the class 
library. 
D. Suggested Activities 
Children build a model farm, 
Child farm "experts" prepare a joint 
lecture on their subject. 
Local farmers be invited to tall about 
their work and how it differs from 
that of their grandfathers, 
E. Evaluation 
Interest of class in the work of the 
group. 
Interest aroused in farming. 
Degree of research in preparation. 
Organization and clarity of the finished 
products. 
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Unit Fourteen: The Middle west 
Lesson: Story Writing - Emphasis upon Climaxes 
A. Suggested Procedure 
Teacher describes a puzzling situation in 
which several persons have become 
involved. She asks the class to 
think of ways in which these persons 
could have become so involved in such 
a situation. Teacher asxs the children 
to think of ways in which the persons 
may solve their puzzling situation or 
get out of it. Teacher explains that 
in a story or play such a situation 
would be called a climax, 
Teacher asks the children to write similar 
situations (climaxes only) - as many 
as they wish, Teacher colJects these. 
In a subse~uent lesson the teacher reads 
the best of the situations which the 
children wrote. She asks how many 
can thini{ of better ones already, now 
that they have had time to really 
thi~~ about thinss. The teacher 
then asks the chiJdren to write, using 
new situations which they have in 
their heads or some of the ones they 
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B. Sharing 
have heard. The stories will tell 
how the people came to be involved 
in their predicaments and how they 
get out of them. 
Children read their stories to the class 
for class evaluation of the type of 
climax and treatment of the situation. 
(It is assumed that the class has 
ability to criticise constructively 
and kindly. ) 
Stories may be typed and posted. 
c. Evaluation 
Class enjoyment of the stories. 
Interest and suspense in building to a 
climax; rea.sonableness of solution. 
Clarity of ~Titten expression. 
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Unit Fifteen: The West 
Lesson: Creation of a Guide to Our National Far~s in the West 
A, Form 
National Parks listed in a table of contents. 
Outstanding featurES of each par]{ describeG_ in 
its section. Illustrations. 
[vfap showing location of each parl{, 
(Note: Pictures from J!eriod.icals may be used.) 
B. Suggested Procedure 
Have children interested in this _;:roject 
locate the national par~s of the \Vest 
and list them, 
Each child may select the par'~: he wants to 
know abollt; in some cases several 
children may be working on the sa:ne 
park. 
Children may write for folders about their 
parks and acquire further inforTiation 
in any way they wish. 
When children have sufficient material to 
satisfy themselves they may vvrite. 
~'.ap and art work may be done by the same 
or different stud.ents - at the discretion 
of the c;roup. 
Group selects editors to com~ile the work 
and write a table of contents. 
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c. Sharing 
Have children read about the p:rrks and 
the class vote, on the basis of 
the writing, concerning which parc-c 
they would most li;{e to visit, 
Enter the guine in the class library. 
D. Suggested Activities 
Class see movies or slid% of the dif:"erent 
parks. 
Group may hear first hand account of 
ex}:eriences of a local traveler 
through the parks. 
E. Evaluation 
Comfleteness of the wor~. 
,,uali ty of the vvri ting. 
Interest and originality in presentation • 
.. 
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Unit Fifteen: 1'he West 
Lesson: The Story of Lumbering in the Northv:est 
A. Form 
An account of the lumbering business in the 
Northwest, illustrated, with sub-
headings, 
B. Suggested Procedure 
Children interested spend time in learning 
all they can about lumbering, especie"lly 
in the Northwest. 
Children pool their research in discussion 
and decide upon sub-headings for the 
article, Individuals and small 
groups may be delegated to write 
the sections under the sub-headings, 
An art editor may supervise the illustrc:ttions, 
cover design, and any naps deemed 
necessary, 
Group selects compiling editors to put the 
article together, cove~ and bind. 
C. Sharing 
Use as part of a display on lumbering. 
Rave student reviev;ers review the work. 
Enter in class library. 
D. Suggested Activities 
Children see film or slides about lur;Jbering. 
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A local lumber dealer may be invited to 
tell the group about his part in the 
lumbering business • 
.8. :t:valuation 
Interest aroused in lumberir:g. 
Research and organization of material. 
Clarity of presentation. 
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Unit Fifteen: The West 
lesson: The Hoover Dam and Its Contributions to the West 
A. Fonn 
An account of where, what, why Hoover Dam 
is and a discussion of the re ccul ts of 
its construction. Illustrated. 
Sub-headings. 
B. Suggested Procedure 
Children interested in this .rr·oject find 
out all they can about the dam, its 
location, what it does for the 
surrounding country. 
Children pool their knowledge in discussion 
a~d decide how to sub-head the account, 
Individual children or groups of' children 
may then vrrite the sub-divisions 
assigned to them. 
An art editor may direct the maKing of 
diagra.tns, pictures, maps. Writers 
may illustrate their OV\'l'l work if 
they desire. 
Group selects compiling editors to cover 
and bind the account. 
C. Sharing 
Enter in class library. Keep a notebook of 
anonymous comments ·on the wor''· 
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Exchange with other classes for similar 
material, 
D. Suggested Activities 
Children write for information about Hoover 
Dam. 
Child "experts" prepare a joint lecture 
far the class. 
Children see films or slides of thEe dam, 
E, Evaluation 
Completeness of the work. 
Interest aroused in the problems of the 
West, water-wise. 
Org~ization of material and clarity of 
presentation, 
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Unit Fifteen: The \7est 
Lesson: Story Writing Based Upon Names of Nestern 'Towns or 
Cities 
A. Suggested Procedure 
'Ieacher takes from a :nap or atlas the 
interesting and peculiar nd.mes of 
towns and cities in the West. (A child 
or group of children may (j_o this for 
the teacher.) 
The group may talk about some of the names 
and try to guess how they were 
ac~uired by these communities. 
Teacher ~ay list names on the board and 
ask the children to select one 
apiece for a story. Each story will 
atte"1pt to explain the name of its 
com:nunity. 
B. Sharing 
Have the children read their stories. v,here 
more than one child has selected the 
same community allo\\ th:n:e storie:o to 
be read consecutively for comparison. 
The stories may be collected in a booklet 
and given an appropriate title. 
C. Evc.luation 
Imagination of writer in explaining the 
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community's na~e. 
Sequence of events. 
G;uality of writing. 
~nthusiasm of class over the etories. 
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